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Introduction 
 

The LEI project (Language, Environment, inclusion) was born from the idea of the welcome, 
symbolized by the garland of flowers– called LEI– which all visitors receive upon their arrival 
in Hawaii, as a welcome sign. 

The project has been designed to improve the way in which marginalised young people, in 
particular refugees and asylum seekers, young people at risk of leaving school and students 
with disadvantages are accepted into the school system. 

The overall objective of the project was to develop a cohesive and inclusive process, 
providing the target group with integrated tools to facilitate the inclusion of 
migrants/refugees and to combat the phenomenon of early school leaving. 

LEI’s target group primarily includes school teachers. Some of the tools are also aimed at 
practitioners and advisers from national agencies and public services dealing with the 
reception of migrants.  

The final recipients of the LEI project are migrants, refugees and children seeking asylum or 
children of asylum seekers, as well as students at risk of school dropout. 

The LEI project was developed within 24 months and led to the realization of 6 Intellectual 
outputs, each of which was coordinated by one of the 6 project partners. 

The partnership consists of 6 organisations from 5 EU countries, with strong experience in 
EU programmes. The partners, led by the Italian organization Antares Srl, are: 

 
The countries involved have different approaches to the inclusion of migrants and face 
different situations in the fight against ESL, while seeking to identify and standardise best 
practices for intervention. 
This Charter aims to make the intervention sustainable, showing in detail the reflections 
arising from the project and giving suggestions for its replicability, adapting the project to 
different national contexts. 
For further information, link to the website: https://www.lei-project.eu/. 
 
In the space dedicated to the results https://www.lei-project.eu/results/, you will find all the 
Intellectual outputs referred to in the Charter, translated into the different languages of the 
partnership. 
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1. Project evolution and lessons learned 

 
Partners were asked to indicate which aspects were considered most relevant in the 
course of the project, with particular reference to“lessons learned”which can 
become a valuable source of experience in the case of future projects. 
In the following paragraphs, the main considerations of the partners will be reported: 
the entire National Reports can be downloaded from the website: https://www.lei-
project.eu/results/ (IO6). 

1.1 The most interesting aspects 

All the partners highlighted two strong points in the project: the innovative approach to the 
theme of inclusion and the immediate usability of the training modules developed (IO3 and 
IO4). 
The partners say: 

ANTARES (IT): “The project was extremely interesting because it made us examine the 
different approach to inclusion of newcomers used in the countries involved. It was clear 
that in some countries, such as Germany, neophytes were seen as a resource, so the training 
project developed focused on long-term integration and job search capabilities. In the 
Mediterranean countries there is an approach based mainly on social inclusion, which 
represents a very different perception of newcomers. In any case, the project has tried to 
find new ways of integration. The most innovative side is probably the training for teachers 
and trainers (IO3), which is something that all those who work with newcomers need. In 
fact, we have had requests for more training modules for trainers, possibly based on a 
different cultural approach.” 
GEMS-NI (UK): “The module“Creating an inclusive culture model" has been very interesting 
for external trainers and teachers of GEMS, which believe that the material used in the form 
can be adopted and adapted to the needs of the schools and to the point of view of their 
organisations, and simplified to be addressed to young people. Those who did not work 
directly with children but offered training courses for trainers, consider the module more in 
tune with their level.  
The training module “Language for work” (IO4) is very present in our training offer. Its 
launch through the LEI project has attracted great interest from other organizations and 
universities, we plan to expand and update these modules and handouts.” 

CARITAS-Borken (DE): The material of the SEL module was interesting for participants in 
language lessons with low threshold access. The activities of Unit One are particularly 
suitable for students. They can not only help students learn about themselves, their 
strengths and weaknesses, but they can also help them learn or update basic vocabulary (for 
example, how to characterize people). The material of the social inclusion module has a very 
high intellectual level and is more suitable for academic purposes. 

CRIA (ES): “The LEI project has responded to the needs of the local educational community 
with which, and for which, crya has developed its work for years. From participation in this 
project a new door has opened for our organization, to work with collectives and territories 
considered to be at risk of social exclusion. 
Talk about inclusion, understood holistically as support to the person, working on the 
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development of both individuals and the active community with school migrants, has been 
very interesting for our organization but also for stakeholders”. 

DESINCOOP (PT): “The possibility of a setback in European and world human rights policies 
forces us to focus on what is the most important factor, education and which can contribute 
to more aware populations, critical and respectful / upholding universal values. 
The second strong point was the approach aimed at closeness to teachers and their 
everyday problems, which has opened up more opportunities for cooperation and enabled 
us to implement values and principles within our mission. We all have representations in 
other fields because our contacts are not frequent when we begin to deepen these 
relationships we have another understanding and a more realistic vision.” 
 

1.2 Strengths and areas of improvement in the different IOs. 

The construction of all IOs has been carried out with enthusiasm and awareness of the value 
of the project, attitudes that have allowed, together with the competence of the partners, to 
face and overcome moments of difficulty in the realization. In all 10 there were easier things 
to do, while others were more demanding: we asked the partners for feedback so that we 
could make improvements in the next projects.  
A great asset of the project was certainly a very experienced partnership, which allowed to 
identify and select the most suitable methodologies and the most valid content in the 
different European countries involved. 

The partners say: 

IO1 (Desincoop – PT): Considering territorial disparities within all countries participating in 
the LEI project, the difficult situation in that we drove was to find what could be relevant 
with such different environmental situations. In addition, it should always be borne in mind 
that this project is an experimental phase: The training modules should respond to each of 
the specific situations of the countries involved and in the lifetime of a project we can only 
make a small contribution because we are conducting with complex and structural 
situations. Desincoop throughout the LEI project had strong support from his group of 
“critical Friends”, which were a powerful tool in IO development. 

IO2 (CRIA – ES): The simplest aspect was the approach, established during the kick off 
meeting. The fact that there was general agreement on form and content facilitated the 
work on the final document and the research carried out for each of the national reports. 

IO3 (GEMS – UK): During the tests, not all participants spoke English at the same level, this 
sometimes represented a barrier. Participants enjoyed the activities included in the IO, 
diving completely into the lesson. 

IO4 / IO5 (CARITAS Borken – DE): 3 Modules were created: “Social Awareness”, “English 
Language to find work”, “Social Inclusion”. 

The material and questionnaires to improve students' self-consciousness and self-perception 
could easily be part of the teaching content and has been a source of inspiration for 
students. The language barrier has obviously been a problem in our language lessons for 
young migrants. 
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IO6 (ANTARES – IT): The main challenge for this I is to be able to provide a Charter that really 
helps teachers and trainers in their work with migrants, providing them with tools to 
improve their methods and their lessons. Another challenge is to communicate the extent of 
the work done in the project. 

1.3 Main lessons learned by IOs. 
All partners contributed, each indicating the main “lessons learned” in the IO conducted. In 
addition to the need to promote cooperation between social groups, there is also a need to 
establish guidelines for reliable information on which to base studies' user guide, need to 
which this Charter seeks to offer a solution. 
 
The partners say: 

IO1 (Desincoop – PT): Greater cooperation between social groups, families and organisations 
on the ground needs to be developed. Effective communication is a key factor. 

IO2 (CRIA – ES): A preliminary analysis is needed on how to obtain reliable and up-to-date 
information in different territories. It is also important the possibility to generate dynamic 
reports, constantly updated. 

IO3 (GEMS – UK): It would be important to publish information, to encourage dialogue on 
social inclusion in schools and to propose the use of the products of the LEI project. 

IO4 (IIS DA VINCI – IT): The modules produced can find their transversal placement within 
the normal course of study, but it is necessary to take better account of the target audience: 
often our Modules did not take into account that the children to whom they were intended 
speak little or not at all the language of the host country. 

IO5 (CARITAS Borken – DE): A user guide would be helpful. The GDPR in Europe is a major 
challenge and careful monitoring is needed to ensure that all issues dealt with in the 
modules are compatible with this new regulation. 

IO6 (ANTARES – IT): The Charter can be considered very similar to a debriefing, necessary 
after a’challenging training session. Since it provides an opportunity to have a thorough 
knowledge of the partners' point of view, our opinion is that a similarly structured end 
product should be used in future projects. 
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1.4 Main lessons learned from the project. 

The lessons learned from the project in general are many: this part of the interview with the 
partners has led to reflect on the project from a higher point of view, in an indispensable 
mainstreaming perspective. 
Below, we read them from the words of the partners. 

Antares: 
 

• The first lesson learned is the importance of good cooperation to achieve good 
results in a project. It may seem an obvious observation, but the project has really 
been carried out by the whole partnership as a team, each partner has made their 
own contribution. 

• The second lesson learned is the importance of mixing partners from different parts 
of Europe, as this is so relevant in terms of both approach and results. 

• The third and most important lesson learned is the need to try to walk in the shoes of 
newcomers”, if we want to offer them training that is not only useful in the short and 
long term, but also respectful of their culture and of the difficult paths of life they 
traverse. 

Desincoop: 

• European values must be systematically remembered and used by all actors: political 
leaders, scholars, organisations and individuals. Inclusion in this sense is a collective 
construction, and that is why we must all commit ourselves to publicising the 
products of these European initiatives. 

• Multiplier events are very important, but more attention should be paid to increasing 
the number of participants from partner countries because, in the case of the LEI 
project, Multiplier events have been unique opportunities for the sharing of crucial 
knowledge. 

CRIA:  

• The strength of the LEI project is to be able to work on the common points among 
the obstacles encountered by newcomers”, identified in the development of the 
comparative report, focusing on strengthening skills, personal work and the 
environment, in an integrated way, in order to achieve an improvement in the social 
inclusion of immigrants across Europe. 

• The fact of having built the contents to be able to meet the needs of the different 
national territories involved in the project, has ended up generating very versatile 
materials, which can be easily adapted for use in other territories. 

Caritas Borken: 

• The project has helped to raise awareness of the positive impact of true inclusion 
in Germany: Germany is well advanced in the process of social inclusion of 
migrants, but these initiatives are also important to public opinion. 
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GEMS: 

• In the course of the research, it was interesting to understand the positioning of 
Northern Ireland in terms of social inclusion and integration outside of Great 
Britain. Many social inclusion interventions for immigrants in our country have 
already been implemented, both in the curriculum of some schools and in 
organisations funded by local authorities, but there is a need to increase these 
trials, especially in small towns. 

 

1.5 Guidelines for the use of IOs 

From the indications set out in the previous chapters, guidelines have been created, useful 
for an optimal use of the Intellectual outputs created during the project. 
Given the importance of this tool for the subsequent replicability of the project, the 
Guidelines have been published separately, with the title:  

IO6– Guidelines for effective use of the Intellectual outputs of the LEI project. 

Download LEI IO6 Charter GUIDELINES: https://www.lei-project.eu/results/  

 
  

https://www.lei-project.eu/results/
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2. The views of experts 

All the partners have interviewed at least one expert, in some cases they have created a 
panel at the national level, to which they have experimented some products of the LEI 
project, to choice between IO2, IO3 and IO4, receiving in exchange a feedback. 
It is easy to understand how this external point of view constitutes for the partners an 
essential moment of appraisal of the plan, in how much all they have had the possibility to 
read the own job through different eyes. 
The interviews to privileged witnesses were long and full of content, you can find them in 
the National Reports. 
The National Reports can be downloaded from the website: https://www.lei-
project.eu/results/. 
Here are some extracts from the interviews.  

 

2.1 IO Tested 

Portugal: The panel consists of a series of Desincoop critical Friends. The teachers Maria 
Eduarda eEsperança, Maria Manuela Torres paredes, Marisa alcântara and Cristina Maria 
Sousa Tomé have tested some activities of all 3 modules of IO4. 
Germany: The panel put together by Caritas tested all IO4 modules. The psychologist 
Wolfgang Rehms tested the module“Social Awareness”, the teacher Rupert Riemen tested 
the module “English for Work”, the teacher Markus Kippel tested the module “Social 
Inclusion”. 
Spain: Carmelo Turó, an expert at work, tested IO2. 
Italy: A panel of 12 teachers and trainers specialized in teaching foreigners tested the Social 
Awareness Module“”IO4. The interview was held with Paola piva, coordinator of the 
Migrant Schools Network. 
Northern Ireland: Teacher Jayne Burns tested IO3 and the “Social Awareness Module” IO4. 

2.2 More interesting, useful and relevant aspects 

IO2: The IO2 Guidelines are considered useful and well written, but need a simpler 
communicative approach, if you want to use this tool even beyond an academic context. 
In addition, when putting together Best Practices for intervention, it should be remembered 
that many end recipients do not have access to a computer or ADSL, therefore many 
technological skills are limited and therefore many foreign students are unable to carry out 
the homework given by the teachers. 
IO3: “The module has been tested very positively. It should be remembered, however, that 
this is a training module for trainers, which is too high to be used directly on the final 
recipients (Jayne Burns).” 

“The most interesting thing seemed to me the presence in the project of IO3, that is the 
formation for formators, than but I have not tested: in my opinion, there is need of more 
modules destined to the teachers and formators, possibly with exercises based on cultural 
differences. (P.piva)” 
IO4: The Social Awareness Module“” is considered by everyone to be very pleasant, except 
for some exercises of a psychological nature, which touch even delicate topics. 
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“I really liked the first activity, of self description with some adjectives, as this type of 
exercise can be used to make boys and adults learn some important Italian words to focus a 
person. This exercise is also a useful way to socialize. (P.piva)” 
“Perhaps scaling down and not trying to achieve all the goals of social and emotional 
learning in a single module would make implementation more practical, therefore more 
appropriate. (Cristina Maria Sousa Tomé)” 
The“English Language Job Finding Module” was considered excellent, but impossible to 
translate into other languages, due to the clear differences between countries even in job 
search modes.  

The Language Form is considered valid for a target group of people who already know 
English -or the language of the host country- well enough to be able to hold a job 
conversation. 
The Social Inclusion Module” has been evaluated very positively by everyone, with some 
reservations about language, to be simplified. 
“The module could be part of the "Social Learning" subject in our courses for young 
migrants. However, it will be a great challenge to introduce this material into our curriculum 
of history and politics: the use of the language of our participants is rather limited, not very 
elaborate, that’s why the image presentations, Visual material such as social or political 
cartoons can very well be used in our classrooms. (Markus Kippel)”. 

 

2.3 Possible ways of introducing IOs into the education system 

IO2: “As already indicated in the document, it is possible to insert the IO2 Guidelines at 
school, by virtue of the school autonomy to apply methodologies adapted to the needs of its 
students. It is necessary to focus on teamwork, on internal multidisciplinarity, as a basic 
element involving parents and teachers. (carme turó)” 
“University and higher education systems are starting to embrace this type of intervention, 
but mainly at a lower level. New shelter schools are being implemented in Northern Ireland: 
this could be an opportunity to integrate the modules. I would recommend a dialogue with 
these new initiatives. (Jayne Burns)” 
 
IO4 -“Social Awareness”: 
“The module can hardly be introduced into the system of migrant schools, which deals with 
training on the Italian language of people from different countries: The Module is too 
difficult for people who are in the early stages of learning the language, which are our 
students. It could instead be used in schools, within mixed classes, to promote socialization 
between Italians and foreigners, or in classes of foreigners from the same language area 
(P.piva)”. 

“The competences provided by the module seem a little too ambitious to be implemented in 
normal secondary schools. Maintaining the game element is important and very attractive: 
this should be maintained, as all young people react positively to this strategy, with whom 
they are very familiar in everyday life and with whom they can easily relate. (Cristina Maria 
Sousa Tomé)”  
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“Teachers should make an effort to ensure that their students become increasingly aware of 
the six barriers to social inclusion, and this could be part of geography and social learning 
lessons (Markus Kippel)”. 

IO4 - “English language for finding work”:  

“Similar exercises can already be found in school books that have been designed for use in 
professional schools, school books like Gateway and Work with English. The exercises of the 
LLfW module can be a good additional material for English teachers. (Rupert Riemen)” 
“In this Form it would be very interesting to also include some guidance documents in 
relation to important basic rules for a job interview, examples of application forms or even 
suggestions on how to write your CV. (Marisa alcântara)” 

 
IO4 -“Social Inclusion”: 
 

“All LEI Intellectual Products may be proposed to the Portuguese Directorate-General for 
Education, which is responsible for the dissemination of materials in their platform. In the 
case of the Social Inclusion form, it has already received some recommendations and 
improvements can easily be made. The modules can also be disseminated through other 
platforms such as School Education Gateway and epale. (Cristina Maria Sousa Tomé)”  

“The set of proposals presented in the "Social Inclusion" module represents a valuable 
resource for the school world, for those who have had an academic background focused on 
the content to be taught, and for those who need to have viable, adaptable and satisfying 
resources at a time when young people seem very reluctant to accept different groups of 
cultures, with different customs and religions, beyond a whole history that is not identical to 
theirs.” 

The young people of the 21st century fear the difference, they see it as a threat to peace, 
not feeling, as a few decades ago, with emigration, curiosity towards other cultures and 
willingness to integrate the new arrivals. We find ourselves in this social and educational 
context. And in this sense, all activities become important for us. 

Another aspect to note is that the teachers' programme takes a long time in school, that it is 
necessary to prepare the lessons, adapt the resources related to curricular content to teach, 
support, do specific training and time to search for these materials are almost nil. In 
addition, one of the compulsory subjects for all levels and cycles concerns human rights, a 
theme widely explored in the form "Social inclusion". (Maria Manuela Torres paredes)” 

 
IO4 In general terms: 
“(In Portugal) … classes have more students than they should, which contributes to 
increasing conflicts and lack of motivation among students. The material responds to the 
needs of teachers and allows them to identify some of the reasons behind these behaviors.  

The modules do not require special conditions and do not contain an excess of proposals, 
moreover, they have additional resources if the teacher wishes to explore any of the topics 
envisaged. 
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“I think I can easily use the modules at the beginning of the school year, help me get to know 
my students better, identify some of the obstacles they can face to succeed at school and in 
the same way they can be enhanced by these activities. This can be a very important and 
transformative aspect of the educational environment. (Maria Eduarda Esperança)” 
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3. The LEI Project in the School System 

This chapter contains a series of proposals to be able to adapt the LEI project, so that it can 
be integrated into the educational offer of the different countries involved in the project: 
Italy, Spain, Portugal, Germany, Northern Ireland (UK). 
Each paragraph shows the situation of the different European States and a series of 
suggestions of teachers and experts in the sector of the partner countries: it is interesting to 
see how in reality it is actually feasible in all countries, thanks to school autonomy, to 
include the contents of the project in curricular programmes, both in regular schools and in 
specific classes for foreign students. 
 
3.1 The national school system and its approach to migrants and refugees 
 
3.1.1 NORTHERN IRELAND (UK). 

The New Arrivals Policy (newcomers) of the Department of Education of Northern Ireland 
(DENI) (2009) provides a framework that supports NI schools to enable newly arrived 
students to overcome barriers and participate fully in the school program. 
DENI defines a newcomer pupil as: "A child or a young person who has enrolled in a school 
but has no satisfactory language skills to fully participate in the school curriculum and has no 
language in common with the teacher." 

There are currently over 16,000 newly enrolled pupils in schools in Northern Ireland, 
representing 4.4% of total school enrolment; the majority (over 10,000) is in primary schools 
and the number of these pupils increases by about 1,000 each year. Newcomers students in 
Northern Ireland come from a wide range of cultures and languages. 

DENI indicates that there are many examples of schools that have a good approach, but 
notes that more can be achieved to ensure newcomer pupils are included in the school 
curriculum and to reduce early school leaving among newcomers, also because education is 
also a key factor in building an inclusive and respectful society: one in which every child/ 
young person can feel they belong and can play their part. In trying to raise educational 
standards, it is our task to enable our newcomer pupils to overcome the barriers that might 
prevent them from reaching their full potential. 

In 2007 a regional support service was established: Inclusion and Diversity Service (IDS), to 
strengthen and improve support for newcomer pupils by ensuring a consistent level of 
support and specialist advice in all schools. The IDS is responsible for a wide range of 
services: from support to schools for the management of initial meetings between parents 
and teachers, to follow-up advice on a range of needs, from religious to linguistic and school, 
etc. 
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3.1.2 GERMANY 

In the Federal Republic of Germany, the States are responsible for education and school 
attendance is compulsory. Children usually start school at the age of six and attend classes 
for at least ten years. First of all, children attend primary school for four years (in the states 
of Berlin and Brandenburg for six years). In their last year of primary school, a decision is 
made on how to continue their education. The secondary school system is divided into four 
different types of school. There are the Hauptschule (vocational school), realschule 
(technical school), gymnasium (higher type school, longer duration) and gesamtschule 
(existing school in some German states, which presents a mix among other schools with a 
freer curriculum). 

All children should have the same opportunities in education, but school success in Germany 
is still highly dependent on the social context. Our state of North Rhine-Westphalia, through 
its Minister of Education, issued in October 2018 an Act called “Integration und 
Deutschförderung neu zugewanderter Schülerinnen und schüler” (Integration and support in 
the German language for newly immigrant students), which offers several educational 
opportunities for migrant pupils / refugees. According to this Act, immigrant students will 
recently take part in school lessons with children of their age and participate with other 
pupils in their lessons: If immigrant students are unable to attend classes due to language 
barriers, they will receive special German learning lessons. Only in cases where inclusion in 
regular classes will not be considered possible, the possibility exists to create separate 
classes. 

 
3.1.3 PORTUGAL 

The Portuguese education system has undergone significant changes in recent years, 
following the EU guidelines to reduce / cancel the rejection by 2020. Students must go to 
school until the age of 18, corresponding to 12 years of compulsory education. The 
extension of the age of school attendance has brought new problems: the demotivation of 
young people, who do not want to continue studying, the behavioural problems that result, 
the classes with 28 students. The same requirement includes ethnic/cultural groups who do 
not attend school beyond the first four years, such as the Rom. In addition, due to the 
cultural traditions associated with this group, compulsory attendance of boys and girls up to 
the age of 18 has led to acceptance and inclusion problems, in an educational system not 
accustomed to living with groups of people who already tend to isolate themselves in the 
frequented environments. 

The next arrival of families from countries such as Syria, where young people "bring" a whole 
history of destruction, of war, with cultures very different from ours, without mastering the 
language of communication (not even English, which would facilitate the transition), 
compromises the success of teaching and acceptance of the other.  
Teachers and teachers seek to adapt to new realities, in particular with regard to migrants 
who are integrated into classes but who have language support to facilitate effective 
inclusion. If young migrants come from Brazil or the former Portuguese colonies (more 
frequent situations in our schools), integration becomes easier as well as their acceptance 
into the group. 
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3.1.4 SPAIN 

Bearing in mind that the education sector in Spain is the responsibility of the Autonomous 
Communities which make up the Spanish State, each has an independent approach towards 
immigrants. The report "La población inmigrante en el Sistema educativo Español - 
oportunidades, Retos y Desafíos", produced by “Liga española de La educación", brings 
together some of the programmes implemented by the Autonomous Communities in order 
to face the challenge of including new students in the educational system of the community. 

Measures to address the obstacles of newcomer students take different forms, such as: 
specific action plans to focus on diversity, student intervention programmes in migrant 
exercises, classrooms or programmes, language support programmes, PROA plans 
(strengthening, guidance and support) and other educational support and compensation 
programmes, diversity Centre support services and technical resources centres. 
 
3.1.5 ITALY 

Thousands of young refugees have arrived in Italy, especially in the last 4 years. Since then, 
schools throughout Italy have been put under pressure to cope with the huge number of 
school-age children and adolescents (6 to 16 years). International repair classes have been 
implemented in professional schools. 
Regular cooperation between schools and training centres and between support agencies - 
or special interest groups such as Caritas - and other religious associations will need to be 
strengthened, to gain a better understanding of the skills of newcomers. This understanding 
is necessary if we wish to establish better targeted professional classes, in particular 
language training for the target group of skilled workers, who have a low level of language 
competence. 

 

3.2 The national school system and the fight against early school leaving 
 

3.2.1 NORTHERN IRELAND (UK) 

5% of migrant children/ refugees leave school in Northern Ireland without obtaining GCSE 
(General Certificate of Secondary Education) or other formal qualifications. The key problem, 
therefore, is not early school leaving per se, but neglect without qualifications. 
In addition, unrecognised multiple inequalities, those related to disability and special 
educational needs, may be an additional obstacle to educational equality, both for 
newcomer children and for others. Young people leaving school with low or absent 
qualifications (and from disadvantaged families) are the group most likely to experience 
unemployment and unstable post-school careers. 

For newcomers, another major disadvantage is not having enough language skills (English 
language), as lack of understanding and ability to speak the local language adds to other 
factors that put them at risk. 
 

Racial bullying is another drawback, which puts newcomer students at risk of dropping out 
of school. Initiatives such as the award “schools of Sanctuary” (School-Refuge), helps schools 
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develop the concept that schools are welcoming places for pupils and their families, where 
every child can feel safe, where it is fully accepted. These schools were designed to be 
beacons in the community, places where cultural diversity is appreciated and celebrated. 

 
3.2.2 GERMANY 

The number of ESL (Early School leavers) in Germany has increased since 2015: according to 
a national survey Caritas, in 2017 there were 5,000 ESL more than in 2015. The authors of 
the survey claim that one of the reasons is immigration. For refugee/ migrant students, 
learning a new language and graduating at the same time is a great challenge. In the state of 
North Rhine-Westphalia, 15.4% of foreign students who dropped out of school did not 
graduate in 2017: these figures are a warning sign.  

There remains a great challenge to enable young people to complete at least secondary 
school, especially if they enter the German educational system late as refugees. The state of 
North Rhine-Westphalia has a program entitled "No Bachelor’s Degree without Career 
Perspective", to encourage students from eighth to tenth grade to find a job and get a job 
perspective. Early childhood education programmes, language support programmes and 
anti-choice and segregation measures are of enormous importance for migrants and refugee 
children to improve access to education. 

Lack of language skills is a pedagogical disadvantage, as it inhibits socialisation, the building 
of relationships and a sense of belonging and increases the risk of discrimination. The 
"welcome classes" of Germany offer separate language-intensive courses for students with a 
migrant background and refugees, teachers are the key to successful inclusion: In Germany a 
further 24,000 teachers and 18,000 pedagogical specialists are needed. 
 
3.2.3 PORTUGAL 

The number of pupils at risk of abandonment or bankruptcy has increased, both because of 
the extension of compulsory attendance to the age of 18 years -especially within the new 
groups and ethnic groups covered by this measure- It is because of the number of pupils per 
class, which contradicts the prediction of an increasingly individualized education. 
The fight against abandonment consists in implementing strategies of differentiation, trying 
to lead families to a greater commitment to the education of young people and to a better 
collaboration with the school. 

The National Strategy for Citizenship Education (ENEC) includes a number of rights and 
duties that should form part of education / training of children and young people. The main 
goal is to become adults with a civic awareness that "promote equality in interpersonal 
relationships, the integration of differences, respect for human rights and the enhancement 
of concepts and values of democratic citizenship within the educational system, the 
autonomy of schools and curricular documents in force ". 
 

ENEC is based on the proposal prepared and presented to the government in January 2017 
by the Working Group on Citizenship Education (GTEC). 
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3.2.4 SPAIN  

The plan for reducing early school leaving, published in 2015 by the Ministry of Education, 
Culture and Sport, aims to reduce the dropout rate to achieve Spanish commitment in the 
strategic framework for cooperation in education and training (ET2020), based on the 
cooperation of education administrations. This plan takes into account the Council 
conclusions of 12 May 2009 on a strategic framework for European cooperation in the field 
of education and training, which proposes that educational cooperation be everywhere 
education and training systems, in their entirety, with a view to lifelong learning. 
Coordination between institutions and administrations is considered essential for the 
optimisation of available resources, which poses a challenge to the Spanish education 
system because of its decentralisation and requires greater cooperation between the 
administrations which assume responsibility for implementing educational policies, in order 
to address the common challenges in closer cooperation. 
 
3.2.5 ITALY 

In this national action there are two types of teaching actions, working both on the ESL 
potential and on their families. 
Innovative elements should include greater involvement of training agencies and territorial 
services, experts in combating any inconvenience or difficulty that may be an early indication 
of a potential ESL. 
The main objective for schools is to create a large network with local authorities and other 
public administration offices, all with the common objective of achieving a better life for 
citizens, on the basis of better education and better chances of having a satisfactory job. 

The school should become a center for strategic planning, involving subjects both inside and 
outside the schools and facing both the school and the territory, where the word "territory" 
includes all public and private services, facilities and infrastructure available to citizens. 
The territory should be seen as a context in which the school participates in the elaboration 
of processes and is recognized as an authoritative subject, which can say its about local 
development, local programs, territorial agreements. In this approach, the school will take 
responsibility for asking to be involved in local development planning. 

 

3.3 Proposals to introduce the Guidelines (IO2) into the education systems of the countries 
involved 
 

3.3.1 NORTHERN IRELAND (UK) 

GEMS NI is responding to the public consultation of the Department of Education, which 
requires advice on the current support policy for Newcomrs pupils. Part of our presentation 
will be to provide the LEI IO2 Guidelines, which will help inform the consultation and the 
new policy framework that will be developed as a result. 
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3.3.2 GERMANY 

The so-called "Kernlehrpläne”, that is the basic curricula in schools, have the characteristics 
of the LEI Guidelines. The curricula - basis were incorporated into the education system of 
North Rhine-Westphalia in 2004, and revised twice, in 2007 and 2010. The conference of all 
16 Education Ministers of the 16 Federal Länder of Germany agreed on basic curricula in the 
main subjects: German, mathematics and English. The curricula describe precisely the skills 
that students should have by the end of the sixth, eighth and tenth modules. All teachings 
aim to obtain and expand the skills and abilities of students in four different fields: 
communication skills, methodological skills, intercultural skills and specific disciplines 
(linguistic or arithmetic). Teacher training throughout Germany is based on the new 
curriculum: Teachers are trained in the knowledge that a good lesson must help them 
acquire skills in all four different fields. Teacher training in Germany is very well oriented 
towards inclusive and intercultural approaches. 

 
3.3.3 PORTUGAL  

The IO2 Guidelines may be proposed to the Portuguese Directorate-General for Education, 
which is responsible for the dissemination of materials in their platform. 

 

3.3.4 SPAIN  

In order to present the results obtained to the national and local education system, it is 
proposed to work with experts in the fields of education, training and inclusion, to discuss 
and disseminate the IO2 guidelines. 

This expert group has people associated with representative and very significant 
organisations in the fields of education and social inclusion, such as the Public Employment 
Service of Catalonia (SOC), the government-affiliated public body, which has assigned 
responsibilities in the field of employment, the bofill Foundation, a private foundation that 
leads several initiatives to transform education at local level, including the Nova 21, an 
alliance for an advanced education system that works in network with more than 480 
centres in the Catalan territory or Consorci D'educació de Barcelona, public body from which 
the Generalitat and the City Council of Barcelona collaborate to work for the improvement 
of the educational services of the territory through a single educational network. 

 

3.3.5 ITALY 

The so-called “curricula” in schools have the peculiar characteristics of the IO2 Guidelines. 
 

All the teachings aim to acquire and increase the competences and abilities of the students 
in four different fields: communication skills, methodological skills, intercultural skills and 
specific skills of the discipline (e.g. linguistic or arithmetic). The training of teachers in Italy 
considers the new "fundamental curricula". The training is based on the main curricula. 
Teachers are trained to become aware that a good lesson must help them acquire skills in all 
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four different fields. Teacher training in Italy is very well oriented towards inclusive and 
intercultural approaches. 

 

3.4 Proposals to introduce the LEI IO3 pathway into the education systems of the countries 
involved. 

3.4.1 NORTHERN IRELAND (UK) 

GEMS NI will discuss opportunities to introduce the IO3 pathway into the Northern Ireland 
School System, starting with the Intercultural Education Service (IES) and the Urban Villages 
that have developed the Refugee Schools in NI. The aim is to explore how the LEI IO3 Path 
could support teachers and trainers in post-primary schools, who work with newcomers 
pupils. 

3.4.2 GERMANY 

Since summer 2015, thousands of young refugees have arrived in Germany: since then, 
schools throughout Germany have been put under pressure to cope with the huge amount 
of children and adolescents of compulsory school age. It is clear that a module such as the 
LEI Path could be very useful in the training of teachers at the reception. 

 

3.4.3 PORTUGAL 

The LEI pathway can be proposed to the Portuguese Directorate-General for Education, 
which is responsible for the dissemination of materials in their platform. 

3.4.4 SPAIN 

The LEI pathway (IO3), which was tested in a training workshop for trainers and 
practitioners, could be included in the framework of the programming of educational actions 
in the training and placement programmes (PFI)aimed at young people who have left the 
educational system prematurely: the LEI Path could be introduced to the staff of PFI trainers 
and adapted to work with students. 
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3.4.5 ITALY 

One can consider introducing IO3 through the school curriculum, which is an expression of 
freedom of teaching and school autonomy, while at the same time making explicit the 
choices of the school community and the identity of the school. Each school prepares the 
curriculum at the end of the first cycle of education, within the curriculum plan, with 
reference to the student profile, the objectives for the development of competences and the 
learning objectives specific to each discipline. 

From the school curriculum, teachers identify the most effective learning experiences, the 
most significant teaching choices, the most appropriate strategies, with attention to the 
integration between disciplines and their possible aggregation in areas, as indicated by the 
Regulation of school autonomy, which entrusts this task to educational institutions. 
 

IO3 would be an excellent example of approach to newcomers and it would be perfect to 
train new teachers or experienced teachers who have not been in contact with immigrants. 

 

3.5 Proposals to introduce the 3 LEI Modules (IO4) into the education systems of the 
countries involved. 

3.5.1 NORTHERN IRELAND (UK) 

The Northern Ireland Career Service is the government department responsible for providing 
guidance and assistance services in post-primary education careers. 
The "English Language for Job Finding" module could help teachers, trainers and career 
guidance professionals to support newcomers students in terms of career information, 
education, counselling and guidance. 
The "Social Inclusion" module could be included in the initial teacher training (ITE) in 
Northern Ireland in relation to the annual PGCE (postgraduate certificate of education) 
courseswhen the students are preparing for the school internship experience of the course. 

3.5.2 GERMANY 
The "English Language for Job Finding" form, once translated into German, could be useful 
for apprentice classes that need special support for their final tests and for writing job 
applications. The "Social Inclusion" module seems to be useful for students with a stronger 
academic background: for this it could be useful for future teachers or social workers during 
their training, because the module contains a wide range of material (handouts and toolkits) 
that could be used by these professional groups in practical training courses with their pupils 
and students.  
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3.5.3 PORTUGAL 

All the intellectual products of the LEI project can be offered to the Portuguese Directorate-
General for Education, responsible for the dissemination of materials in their platform. The 
Social Inclusion module has already received some recommendations and improvements can 
easily be made. Modules can also be disseminated through other platforms such as School 
Education Gateway and Epal. 

3.5.4 SPAIN 

It is proposed to introduce IO4 modules in the national school system to follow a common 
strategy, including IO2 and IO3. The proposal will be to organise working sessions with the 
team of experts associated with the LEI project, to discuss and disseminate the 3 modules 
resulting from this product, as well as to identify other interested parties. 
With regard to language learning modules and the work of social skills, training and 
integration programmes could also be introduced at the same time as IO3. 
The IO4 modules could be used in school guidance and support centres as well as in 
vocational guidance programmes. 

3.5.5 ITALY 

The IO4 modules could easily become part of the main school curricula, as they can be cross-
referenced with many subjects. 
The Social Inclusion module can be part of a lesson in history, geography or civic education. 
 

The Social Skills module can be introduced at the beginning of the year to help a new class of 
pupils socialize. 
The language module can be used at the end of school to help students find a job. It can also 
be offered as an extra-curricular guidance module, to help ESL in their transition from school 
to work and maybe it could help them reconsider their options. 
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