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Introduction

From the ancient Greek aphorism “know thyself” to the western psychology, 
the topic of self-awareness has always been an intriguing subject of inquiry of 
philosophers and psychologists for the last century.

Why Does Self-Awareness Matter?
Self-awareness is the key cornerstone to emotional intelligence. The ability 
to monitor our emotions and thoughts from moment to moment is key to 
understanding ourselves better, being at peace with who we are and proactively 
managing our thoughts, emotions, and behaviours.

In addition, self-aware people tend to act consciously rather than react passively, 
to be in good psychological health and to have a positive outlook on life. 
They also have greater depth of life experience and are more likely to be more 
compassionate to themselves and others.

Practice Mindfulness
Mindfulness is the key to self-awareness. It is not about sitting cross-legged or 
suppressing your thoughts. It is about paying attention to your own inner state and 
to that of others. Developing empathy.

Keep A Journal
Recording a free-fall flow of emotions and thoughts in any form not only helps us 
process our thoughts but also makes us feel connected with ourselves.

Practice Being A Good Listener
Listening is not the same as hearing. Listening is about being present and paying 
attention to other people’s emotions, body movement and language. It is about 
showing empathy and understanding without constantly evaluating or judging.

Gain Different Perspectives
Sometimes we can be too afraid to ask what others think of us – yes, sometimes 
the feedback may be biased or even dishonest but you will be able to differentiate 
them from real, genuine and balanced feedback as you learn more about yourself 
and others. We all have blind spots, so it is helpful to gain different perspectives to 
see a fuller picture of ourselves.
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Methodologies

To meet the needs of the social and emotional learning thematics this module 
serves; Self Awareness, Self Management, Social Awareness, Relationship 
Management and Responsible Decision Making, the following methodologies have 
been employed.

Project-Based Learning
Project-based learning is a participant-centered pedagogy that involves a dynamic 
approach in which it is believed that students acquire a deeper knowledge through 
active exploration of real-world challenges and problems, therefore very relevant 
to all five of the Social and Emotional Learning (SEL) aspects and each of their sub-
facets covered throughout this module.

Peer Education
Peer to peer education is an educational strategy aimed at favoring 
communication between the LEI IO4 module participants who may or may not 
share a lingua-franca and/or similar backgrounds, therefore, activating an exchange 
of information and experiences.

Gamification
Gamification is more than simply adding games to learning objectives. It utilizes 
the experience of fun and imagination along with intrinsic motivation and rewards 
to engage and captivate individual participants. Within this module, its primary 
purpose is to include all participants, united as equals, in a shared scenario where 
collaboration and problem solving are key.

Inquiry-Based Learning
Inquiry-based learning is a form of active learning that starts by posing questions, 
problems or scenarios—rather than simply presenting established facts or 
portraying a smooth path to knowledge. The process is often assisted by a 
facilitator.
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Required Personnel

Personnel
For each group of participants trialed throughout this IO4 module there should be 
one dedicated mentor and one social psychologist to every four participants. 
This will create a total of six members within each sub-group and it will be the 
mentor and social psychologist’s role to organise and assess the progress of each 
participant within their sub-group based on continual data collation, monitoring, 
textual and verbal feedback over the course of the module.

Data Collection
It is essential for the mentors and social psychologists to have access to data 
extrapolated from their participant’s online questionnaires, choice selections, 
verbal and textual feedback throughout the module. The data will be used solely 
for the purpose of orientatating each participant accordingly throughout the 
project. Data collection will be accumulated in the form of a database spreadsheet 
assigned to each participant, catalogued by name.

MENTOR 1 per 4 Participants

PSYCHOLOGIST 1 per 4 Participants
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Digital & Online Resources

The following two resources, Facebook Workplace and Google Drive, are 
fundamental to the creation and execution of this module. 

Facebook Workplace
https://work.facebook.com
We have opted for Facebook Workplace as it lends itself as the perfect meeting 
place for the participant’s group online activities; video conferencing and text 
based chat while also being the ideal private and personal space for each 
individual participant’s journal. Each journal post is set to ‘private’ by default and 
can only be viewed by the author and associated mentor / social psychologist.

Access to Workplace requires each module participant, including the mentors 
and social psychologist team members, to be given and to log in via an identical 
domain email address.

Example:
participant@lei-project.eu
mentor@lei-project.eu
psychologist@lei-project.eu

Below are five email accounts that have been created for the purpose of testing 
the Facebook Workplace platform:

leiio4a@weareme.us
leiio4b@weareme.us
leiio4c@weareme.us
leiio4d@weareme.us
leiio4e@weareme.us

Email Configuration
pop3.weareme.us
user: (email address)
pswd: A1b2c3D4 (same for all of the five accounts)  
smtp.weareme.us

If you use Thunderbird, select the default Aruba Servers.

N.B. Free service email addresses such as @gmail / @hotmail etc. are not 
permitted on Facebook Workplace and will fail to work.

https://work.facebook.com
https://www.thunderbird.net/en-US/download/
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Digital & Online Resources

Google Drive
https://www.google.com/drive/
As part of this module, there is a LEI dedicated Google Drive where we have 
created the multiple choice forms and questionnaires that are specified herein. To 
access the LEI dedicated Google Drive, use the following Gmail address:

email: LEIProjectio4@gmail.com
pswd: LEI@2019

Within the Google Drive we have collocated the three forms to be somministrated 
to the participants when required throughout the module:
• Character Traits
• Archetypes
• Social Psychology

Grouping Similars Spreadsheet
Grouping Similars
You will also find a Google Spreadsheet document entitled ‘Grouping Similars’, 
this has been designed for the mentor and social psychology team to collect 
data from each participant’s form input. Within the spreadsheet, to facilitate data 
visualisation, we have colour coded the answers for cross reference purposes. 

However, some data may need to be added and/or sorted manually, specific to 
each participant. There is a video included in the Google Drive which explains how 
to do this and how to colour code specific keywords.

https://www.google.com/drive/
https://docs.google.com/spreadsheets/d/1DJ_PnR_mWL6UjyTmcs2kxQXmuVd082g9UpR9UBdRrZQ
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Digital & Online Resources

During the paired activities, participants will be asked to create and deliver a small 
project and showcase it to the rest of the group, below are a few suggestions to 
get their creative juices flowing.

Kahoot!
https://kahoot.com
A fun online quiz creator that allows participants to compete against each other in 
an attempt to get the most correct answers in the shortest time.

Answer Garden
https://answergarden.ch
A digital online tool best used for group brainstorming and/or the anonymous 
collection of opinions / thoughts etc.

Plotagon
https://plotagon.com/story-2/
A very simple to use yet incredible 3D animation tool in the form of a free mobile 
application for both iOS and Android. Plotagon allows particpants to collaborate, 
synch their own voice to the 3D characters created and tell a visual story. 

https://kahoot.com
https://answergarden.ch
https://plotagon.com/story-2/
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Activity 1: Character Traits

To get the ball rolling, let’s assess how well the participants actually know 
themselves and what perceptions they have of their own personality.

Ask each participant to make a list of what they believe to 
be their own positive and negative character traits. 

This first activity can be carried out in one of two ways; a traditional handout of a 
printed worksheet and pens1 if the participant group are all present in the same 
location or if they are remote participants, by using an online multiple choice quiz2.

N.B. During mentor observation, you may notice that it is more difficult for each 
participant to find negative traits about themselves as it is to find positive.

1) Manual Character Traits List
A very simple written list that should be laid out as shown in the example below:

TIME (MINS) 15 - 20

RESOURCES Google Drive > Character Traits Form

Positive Traits

Creative

Honest

Open Minded

Negative Traits

Cynical

Loner

Impatient

https://docs.google.com/forms/d/1jiUSME0n0IEA5NCs4WdM2SHpf3aXJtGuw-yzh01jrJI/
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Activity 1: Character Traits

2) Digital/Online Character Traits List
In relation to participant difficulty in finding negative traits about themselves, this 
digital solution will facilitate their decision process. A simple dropdown list of 
character descriptive adjectives as shown in the example below. Each participant 
must select five positive traits and five negative traits. 

Positive Traits

• Integrity

• Honesty

• Loyalty

• Respectfulness

• Responsible

• Humility

• Compassion

• Fairness

• Forgiveness

• Authenticity

• Courageousness

• Generosity

• Perseverance

• Politeness

• Kindness

• Caring

• Optimistic

• Reliability

• Conscienscious

• Self Discipline

• Empathic

Negative Traits

• Jealousy

• Defensiveness

• Controlling

• Confrontational

• Careless

• Arrogant

• Egotistical

• Inconsiderate

• Belligerent

• Cynical

• Patronising

• Callousness

• Laziness

• Over-Critical

• Stubborn

• Indecisive

• Pessimistic

• Deceitful

• Impolite

• Unreliable

• Dogmatic
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Activity 2: Archetypes
LE
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Jungian Theory
Carl G. Jung’s theory of neurosis is based on the premise of a self-regulating 
psyche composed of tensions between opposing attitudes of the ego and 
the unconscious. A neurosis is a significant unresolved tension between these 
contending attitudes.

Ask each participant to select a specific archetype that they 
feel reflects them and to use it as their identification. 

How Do You See Yourself?
In reference to Jung’s theory, there are twelve archetypal definitions that derive 
from a primitive mental image present in the collective unconscious.

The concept of an archetype appears in areas relating to behavior and historical 
psychological theory. An archetype can be: a statement, pattern of behavior, 
or prototype which other statements, patterns of behavior, and objects copy or 
emulate. Each archetype is defined by three elements; goals, flaws and skills.

Each one of us are able to see ourself and relate to one or more of the twelve 
defined archetypes. This activity segues from the previous unit in which the 
participant can confirm or deny their selected character traits into a single 
archetype representative.

Once the participant has made their choice based on the three options, their 
archetype will then be used as their representative motif throughout the rest of the 
module and also used as a benchmark comparison to any before and after results.

This selection of archetype is key to their participation in a fantasy role playing 
activity similar to Dungeons & Dragons (Unit 1 / Activity 3).

TIME (MINS) 15 - 30

RESOURCES Printed Cards

https://drive.google.com/open?id=1HpaNc4DBiayjstM7i68fv09mEs8Qxvuo
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Activity 2: Archetypes

Print out the PDF available in the dedicated Google Drive and cut out each card 
to use in manual activities/physical settings. Refer to the individual digital versions 
available to use in online activities.
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Activity 2: Archetypes

Print out the PDF available in the dedicated Google Drive and cut out each card 
to use in manual activities/physical settings. Refer to the individual digital versions 
available to use in online activities.
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Activity 2: Archetypes

Print out the PDF available in the dedicated Google Drive and cut out each card 
to use in manual activities/physical settings. Refer to the individual digital versions 
available to use in online activities.
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Activity 3: Interactive Adventure Game

Role-Playing Game
Once each participant has chosen the archetype that best describes and 
represents their personality, the group will take part in a team based role-playing 
game similar to Dungeons & Dragons.

The mentor will take the role of ‘Dungeon Master’ and conduct the quest driven 
adventure which requires the input and action from each archetype as directed in 
the following gameplay notes.

Let’s Play: How the Game Works...
Character Archetype Interaction
Each player takes the role of one of the 12 archetypes. It is recommended a 
player picks an archetype that they relate to as foressen in the previous activity. 
The number of trials can be adjusted accordingly if there are less than 12 players, 
and double archetype characters can complete challenges together. Names and 
backstories are not needed as the game is solely based off the personality of the 
character. Each character has a trial they must pass to win the game. In the trials, 
only the archetype of that trial can act, the other players can see and give advice 
on what is happening during the trial but their actions cannot directly complete the 
challenge. 

Story Guideline
Once upon a time there was an Empire ruled by an evil king. This evil king kept his 
kingdom strong and prosperous through the work of thousands of slaves. These 
slaves were treated like animals and had no human rights. One day the evil king 
announced that slaves were able to fight for their freedom, but being the evil 
person he was, he didn’t make it easy. Many of his tournaments were deadly, often 
they would end in a bloodbath with only a handful of survivors. The most famous 
tournament the king ever created was one called The Trials. Those who entered 
this tournament were never seen again, but nobody ever truly knew of their faith. 

TIME (MINS) 60 - 120

RESOURCES Printed Cards and/or Facebook Workplace Video Conferencing

https://drive.google.com/open?id=1HpaNc4DBiayjstM7i68fv09mEs8Qxvuo
https://workplace.facebook.com/profile.php?id=100035072911165
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Trials
The players begin standing in front of a set of stairs that descend into pitch 
blackness. The stairs lead into a large cavern that is dimly lit with torches mounted 
on the walls of the cave. In the centre of the cavern there is a crystal ball attached 
to a rock pedestal. Around the pedestal is a circle that is split into 12 equal parts. 
The closer the players get to the pedestal, the more the air hums with energy. After 
seeing this the players feel a dizzy/falling sensation along with hearing a whisper of 
unknown origin say “Those who don’t face their fears will remain trapped in them 
for all of eternity”. The cavern will disappear around them and the trials begin.
• If a player is taking too long to complete a challenge, feel free to add another

detail to the situation that makes their choices limited or gives a sense of
urgency.

• When a challenge is completed, the players will see the cavern for a short
amount of time and one fraction of the circle divided into 12 begin to glow.

• The challenge at anytime can be quit by the player. If a player quits a
challenge they disappear and the next trial starts. The circle will still glow as it
would if someone passes the challenge but anyone who quits are then out of the
game.

• Every action that the players make and everything players say should be in
character with their personality. Someone who is naturally trusting would not
often second guess what a person says and someone who is caring would not be
very selfish.

The Innocent
The scene shifts to that of a courthouse. The innocent is the prime suspect in a 
murder they did not commit. The judge turns to The Innocent and asks “Well, if 
you didn’t commit the crime, who did?”
• The Innocent doesn’t know for sure who did it, but they saw a close family

member acting suspicious.
• The close family member knows that the player saw them acting suspicious, and

begged the player not to say anything.
• They can either say they don’t know and possibly go to jail, or blame it on

someone random and make them go to jail, or blame it on the close family
member.

• The challenge ends when The Innocent makes a choice, regardless of what
choice they make.

The Orphan
The players are in a room that is full of people. Describe that as soon as they 
appear, everyone stops talking and looks at the orphan. Wherever this player 
moves in the room, people move out of the way.



LE
I I

O
4

U
N

IT
 1

   
 | 

   
A

RC
H

ET
YP

ES

20

• The people in the room seem to be afraid of the player. (this is not immediately
known by any of the players unless a player specifically asks why the people in
the room are avoiding The Orphan)

• If the orphan tries to leave they will find no doors.
• The challenge is completed when The Orphan is kind to the people in the room.

(Any kind action will do)

The Hero
The players are in front of a burning building. Describe how people are running 
away from the building and how The Hero knows that someone they love is inside 
the building. If they do not do anything, their loved one will most likely die. The 
Hero player looks and sounds like a child, but this does not become apparent until 
they act.
• If The Hero tries to talk to a person they will realize that their words come out

making no sense, The Hero at this point realizes that they are a child.
• If The Hero tries to save people in the building, someone will stop The Hero from

entering the building seeing that the character is a child. 
• No matter what the player does someone will notice The Hero, and them being a

child, try to take them away from the danger to a safe place.
• The challenge is completed when the player stops trying to help others and

accepts that they can’t do anything.

The Caregiver
The players are now inside the same burning building. The Caregiver is in a room 
right next to the exit but in the same room is a person trapped under fallen rubble. 
The person begs the player to save their life.
• If The Caregiver tries to help the person, they will find they can’t get them out.
• No matter what the player does in terms of trying to free the person from the

rubble, they will be unsuccessful.
• When the player chooses to leave the room, the person trapped in rubble will

scream and cry for their help. The screams are chilling but the player does not
experience any resistance leaving the building.

• The challenge is complete when the player chooses their well being over
someone else’s. (Walks away)

The Explorer
The players are inside a jail cell. The Explorer has been condemned for life for 
a crime he didn’t commit. The cell consists of a jail door on one side of the cell, 
a window with bars on the opposite, a bed to sleep in, a table to eat at, and a 
bathroom. Any objects that would normally be found in these areas is also present 
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if the players ask (this does not include anything that could be used as a weapon 
such as a knife or fork)
• After observing this the players see a guard pass by on his patrol. (It will be a

while before he is seen again)
• The explorer must make a plan to escape that avoids detection of the guard.
• The first two attempts at escape will not be successful, it doesn’t matter what the

plan is.
• The challenge is completed when The Explorer comes up with three different

plans and after two failures tries the third one.

The Rebel
The players are in a crowd that is rebelling against the king. The crowd charges 
into the throne room and manages to subdue the guards and capture the King and 
his daughter. The leaders of the rebellion try to get the king to talk of where he 
keeps traitors of the kingdom but he is refusing to speak. The leaders are looking 
to The Rebel to try to get the answers they want.
• If the players pay attention to the King they can see that he is completely

unfazed by what is happening. The king is playing games with the rebels.
• The king doesn’t in fact keep traitors of the kingdom, he instead kills them. He

knows that he will most likely die soon, so he is just trying to hurt the rebels as
much as possible.

• If the player chooses to try to get answers using violence, the king will die before
they get any answers.

• If the player chooses to hurt the daughter, they will notice that the daughter isn’t
actually there, she escaped while the rebels were trying to get answers out of
the king.

• There is nothing around the players that provides a clue to where the prisoners
are held.

• The challenge is passed when the rebel stops trying to get answers and accepts
that what they want can’t always be obtained.

The Lover
The scenery changes to a family room in a house. The room is very cosy and 
everyone feels the loving and comfortable atmosphere. In the middle of the room 
stands a strange woman. The woman will greet the player and tell them of their 
‘future’. If the player leaves, although free, they will make the family and friends 
they leave behind very sad in their absence. Once free, the player will also live the 
rest of their life lonely and without meaning. If the player, instead, decides to stay, 
although they will be a slave, they will live the rest of their life surrounded by love. 
The strange woman tells the player they have to choose.
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• The woman is an illusion, she doesn’t truly know the future and she is just trying
to get the player to stay.

• If someone second guesses the woman they will find that her words are not true,
they will also realize that she is not who she says she is. (Someone who knows
the future)

• The challenge ends when the lover makes a choice. If they choose to leave, the
next trial will start as normal. If they choose to stay, the woman will morph
into smoke and ask the player if they are sure. If they still say yes she will start
laughing maniacally and then disappear along with the player. The next trial will
then start as normal, without the lover.

The Creator
The players are in a room with a stern looking man sitting down and watching 
them. The man turns to the creator and asks the player how they think people 
could get fruit from the top of trees without climbing them. (The question can be 
changed, this is just an example).
• It doesn’t matter what the player says, the man will not like the idea.
• The man will start to doubt the players ability for innovation, he will ask “are you

sure that’s a good idea?”
• The challenge is completed when the creator is confident in their idea and their

abilities.

The Jester
The players are in front of the entrance of a circus. When the players go into the 
tent to watch the show everything is fine at first. The acts are interesting and 
entertaining and everyone is having fun (if the DM wants to add more detail such 
as what the players see feel free to). Suddenly, while a girl is swinging from a 
trapeze, she falls and gets badly hurt. The girl needs medical attention but people 
around you think it is just an act and continue watching the show. 
• If the Jester looks around they will find medical supplies close to where they are

standing.
• If the Jester tries to get on stage security won’t let them by. To get past security

the Jester can pretend to be an act in the circus.
• The Jester can also force themselves past the security, but as they get on the

stage they will be booed by the crowd.
• The challenge is completed when the Jester gets to the trapeze girl within 10

minutes. 

The Sage
Images start to appear around the players, but then they dissipate and the player 
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returns to the cavern. The glowing portions of the circle begin to fade and the 
energy that once made the air hum starts to fade away. It seems that the trials are 
over or there is something missing. 
• There isn’t anything wrong, this is a trial.
• If the players try to leave, they will not be able to find the exit from where they

came. It appears the the exit was sealed when they entered the cavern.
• If the players search the cavern, they will find nothing out of the ordinary other

than a carving in the rock. The carving reads “Sometimes the answers to the
hardest questions are the simplest ones. Trust what your instincts tell you”.

• If the players inspect the pedestal and the area around it, they will notice that
although the light from the circle has dimmed and the energy in the air is less,
both are still present and they are not losing anymore energy or light past a
certain point.

• The challenge ends when the sage accepts that nothing is wrong, when this
happens the light and energy will go back to normal and the next trial will begin.

The Magician
The players appear in a very large room. The magician is in the centre of a very 
large room being asked questions by loving fans. One fan asks, “Do you think 
there will ever be an end to science?” (This doesn’t need to be the question, this is 
just an example.) 
• Doesn’t matter what the player says, the crowd will not like the player’s answer.
• The more the player tries to explain it, the angrier the crowd will get.
• The challenge ends when instead of arguing, the Magician apologises or agrees

with the crowd.

The Ruler
The players stand in front of a kingdom that is in ruins. The Ruler is tied up and in 
front of the Ruler is a group of people. One man steps out from the crowd and tells 
the Ruler that if he wants to live he must leave the kingdom and never come back. 
The players see that in this vision the Ruler seems slightly older.
• This is a true vision of what could possibly happen in the future when the Ruler

gains their freedom.
• If the Ruler asks what happened, the man will tell him about how they were once

the king of the kingdom. They would never listen to the advice of others, so
citizens launched a revolution to overthrow them. They had completely
destroyed the kingdom trying to keep power.

• If the Ruler begs to stay, the man will say he can but he can only be a
common citizen.

• The challenge is passed when the Ruler agrees to leave and never come back or
to stay without power.
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Ending
As the players return to the cave, the circle, now entirely lit, begins to glow 
brighter and brighter. The light from the circle travels through the pedestal and 
eventually reaches the crystal ball. The energy in the air begins to get stronger 
and stronger. The light and energy eventually gets so bright that the players have 
to close and shield their eyes from the brightness. Once the light and energy 
fades away and the players can open their eyes they are no longer in the cave, but 
outside the walls of the city. As far as they can see there is forest and nature, and in 
the very distance they can see the peaks of tall mountains. They are free.
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Activity 4: First Impressions

Empathic Development
Until now, each activity has concentrated on the participant recognising themselves 
as a person; self awareness, character traits and self definition. Once able to 
understand themselves as a person, they should now see others in a different light. 
Shedding impulsive judgmentalism and developing empathy towards others.

Ask each participant to select a member of their group and 
list first impressions based on appearance / interactions. 

Lists & Descriptions
Ideally, each participant should choose a person with whom they have had very 
little or no interaction with, moreover, their choice should be someone they don’t 
know on a personal level. This will make the activity results more authentic.

Lists should be based on the following criteria:
• Any interaction with the selected participant
• How the selected participant makes them feel
• First impressions

Based on their list and the ‘look’ of the chosen subject, the participant should 
attempt describing the subject’s character and personality without any intervention 
from the subject.

Comparison & Reveal
Once the description is complete, the two parties should compare their lists and 
notes with the subject’s Self Awareness list and Archetype choice. This should give 
insight to each on how they see themselves compared to how others see them 
based on first impression.

TIME (MINS) 15 - 20

RESOURCES Paper + Pen OR Facebook Workplace Journal

https://workplace.facebook.com/profile.php?id=100035072911165


LE
I I

O
4

U
N

IT
 1

   
 | 

   
Q

U
ES

TI
O

N
N

A
IR

E

26

Activity 5: Social Psychology

Interpersonal Closeness
Each participant will be asked to answer a set of questions, each applicable to 
fostering deeper social and psychological connections between people. The 
questions have been curated by Social Psychology expert, Arthur Aron from Stony 
Brook University, New York.   

Ask each participant to answer and complete a list of 
personality and social competence based questions. 

Personality & Social Psychology Questions List
Below is a list of the questions to be used:

• Name / Surname / Age
• Ethnicity / Cultural Background
• Native Language / Languages Spoken

• Given the choice of anyone in the world, whom would you want as a dinner
guest?

• Would you like to be famous? In what way?

• Before making a phone call, do you ever rehearse what you’re going to say?
Why?

• What would constitute a perfect day for you?

• When did you last sing to yourself? To someone else?

• If you were able to live to the age of 90 and retain either the mind or body of a
30-year old for the last 60 years of your life, which would you choose?

TIME (MINS) 45 - 60

RESOURCES Google Drive > Social Psychology Questionnaire

https://docs.google.com/forms/d/1kN2D9WsZsXJoVJcwEY0-CzbOS7DGScGzho_c-6aPqI4/
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Activity 5: Social Psychology Q&A

• Do you have a secret hunch about how you will die?

• For what in your life do you feel most grateful?

• If you could change anything about the way you were raised, what would it be?

• If you could wake up tomorrow having gained one quality or ability, what would it
be?

• If a crystal ball could tell you the truth about yourself, your life, the future or an
thing else, what would you want to know?

• Is there something that you’ve dreamt of doing for a long time? Why haven’t you
done it?

• What is the greatest accomplishment of your life?

• What do you value most in a friendship?

• What is your most treasured memory?

• What is your most terrible memory?

• If you knew that in one year you would die suddenly, would you change anything
about the way you are now living? Why?

• What does friendship mean to you?

• What, if anything, is too serious to be joked about?

• If you were to die this evening with no opportunity to communicate with anyone, 
what would you most regret not having told someone? Why haven’t you told
them yet?

• Your house, containing everything you own, catches fire. After saving your loved
ones and pets, you have time to safely make a final dash to save any one item.
What would it be? Why?
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Activity 5: Social Psychology Q&A

• Have you ever been a victim? If yes, what of?

• Do you prefer to work individually, in pairs or in a team?

• Which of these three options do you prefer the most?
Speaking / Reading / Writing?

• Do you prefer spontaneity or planning?

• Do you prefer quiet or noise?

• Do you prefer guns or flowers?

Each participant’s answers will be collected in a data sheet and be used by the 
Mentor and Social Psychology team to define the grouping of the participants for 
the next part; Activity 6.
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Activity 6: Grouping Similars

Define & Divide
The answers and data collection from each participant’s questionnaire will now 
be used by the Mentor and Social Psychology team to define and divide the 
participants into specific groups by similarities of social psychological behavior and 
social tastes etc.   

Divide the participants into small groups based on their 
questionnaire answers and social-psychological similarities. 

Allow ample time for the grouped participants to speak between themselves, 
socialise and familiarise. This can be done either in a physical room setting, via 
video conferencing or text based chat room.

Each group will be assigned a mentor and social behavior psychologist that will 
monitor and annotate the group without intervention.

Would You Ever...?
As an ice-breaker activity, suggest the conversational game, ‘Would You Ever’ 
which requires the participants to think of a scenario and ask the other members 
of the group if they would hypothetically commit themselves to a random act 
suggested by the speaker. Below is a list of example questions:

• Would you ever eat an insect?
• Would you ever change your religion?
• Would you ever live abroad?
• Would you ever be on a reality tv programme? 
• Would you ever learn a new language?
• Would you ever do a bungee jump?

TIME (MINS) 60 - 120

RESOURCES Facebook Workplace Video Conferencing

https://workplace.facebook.com/profile.php?id=100035072911165
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Activity 7: Similars Group Monitoring
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Monitor & Assess
Now that the participants have been divided into smaller groups based on their 
preferences expressed in the questionnaire (Unit 1 / Activity 5), it is time to allow 
them to mingle and socialise with ‘like-minded’ people amongst themselves 
without any external intervention from Mentors and/or Psychologists.  

Monitor and assess the participant groups as they socialise 
with like-minded people. 

Key Specifics
Key specifics to look out for during the monitoring phase are as follows:
• How compatible are similar-minded people?
• How do they relate to one another?
• What are their conversational topics?
• What is the Lingua-Franca used?
• What kind of language is used, formal / informal?
• Are there any awkward silences?
• Are there any disagreements?
• Is there a dominant speaker?
• Does the group syphen off into micro groups?

This activity of monitoring may be best executed via video-conferencing where the 
mentors and psychologists are non-intrusive opposed to being present in a room 
with the participants which may cause them to feel observed.

TIME (MINS) 60 - 120 x 5 Days

RESOURCES Facebook Workplace Video Conferencing + Mentor(s) + Psychologist(s)

https://workplace.facebook.com/profile.php?id=100035072911165
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Activity 8: Participant Feedback Diaries
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Personal Space
From here onward, throughout the rest of the LEI IO4 part of the project, each 
participant is required to record a daily update via the web and digital applications 
made available. Similar to keeping a diary, via private blog posts and/or video 
diary recording, participants should log their feedback to experiences and/or 
positive/negative reactions to activities they have participated in. The entries are 
only accessible to the creator and dedicated mentor for monitorning purposes. 

Ask each participant to record their thoughts and feedback 
in a digital form, either via blog posts or video diaries. 

Feedback Monitoring
To clarify the content of each participant’s blog posts or video diary recordings, 
mentors should list the following points of feedback for consideration and to 
kickstart their diaries; ask participants to give feedback in regards to how they felt 
the social interaction with like-minded people went.
• Record any personal thoughts on activities
• Did you find things in common with other participants?
• Did you have any similar or shared experiences?
• Did you find other participants with shared archetypes?
• Did you make any new friends / enemies?
• Did you feel there was collaboration or leadership within the group?
• Did you feel any form of attraction / fear towards any of the other participants?
• Has there been any form of conflict / dispute?
• Feedback on positive / negative experiences?
• How would you consider your and/or other participant’s adaptability?
• Are the outcomes of these activities / social interactions as expected?
• Anything else...

TIME (MINS) 10 - 20 per day

RESOURCES Facebook Workplace Journal OR Video Recorder

https://workplace.facebook.com/profile.php?id=100035072911165
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Activity 9: Feedback Diary Assessment

Mentor Analysis
At the end of the participant’s five day social interaction with like-minded people 
activity, the mentor(s) should have a one-on-one session with each particpant to 
discuss their diary entries and to analyze the following points:
• Do you / they feel that their chosen Archetypes correspond?
• What was the Participant’s attitude before / after?
• Were the participants collaborative / resistant?

Analyze each Participant’s diary input in alignment to their 
social behavior patterns.

Phase One: Results & Conclusion
Based on the output and results of this first experiment, putting like-minded 
people together, the mentor should produce a written / recorded analysis for each 
assigned participant based on their feedback and results.

TIME (MINS) 15 - 30

RESOURCES Facebook Workplace Journal

https://workplace.facebook.com/profile.php?id=100035072911165
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Activity 10: Pairing Dissimilars

Define & Divide
The answers and data collection from each participant’s questionnaire (Unit 
1 / Activity 5) will now be used by the Mentor and Social Psychology team to 
define and divide the participants into pairs of opposites based on their social 
psychological behavior, preferences, ethnicity, culture and social tastes etc.

In layman’s terms, each pair should have absolutely nothing in common, eg. pair a 
creative with a mathematical minded person. 

Divide the participants into pairs who have absolutely 
nothing in common with one another. 

Allow ample time for the paired participants to interact between themselves, 
socialise and familiarise. This can be done either in a physical room setting, via 
video conferencing or text based chat room.

Each pair will be assigned a mentor and social behavior psychologist that will 
monitor and annotate the pairing without intervention.

TIME (MINS) 60 - 120

RESOURCES Facebook Workplace Video Conferencing

https://workplace.facebook.com/profile.php?id=100035072911165
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Activity 11: Pair Monitoring
LE

I I
O

4

36

Monitor & Assess
Now that the participants have been divided into opposite pairs based on their 
preferences expressed in the questionnaire (Unit 1 - Activity 5), it is time to allow 
them to interact and socialise with an ‘dissimilar-minded’ partner without any 
external intervention from Mentors and/or Psychologists.  

Monitor and assess the participant pairings as they socialise 
with dissimilar-minded people. 

Key Specifics
Key specifics to look out for during the monitoring phase are as follows:
• How compatible are dissimilar-minded people?
• How do they relate to one another?
• What are their conversational topics?
• What is the Lingua-Franca used?
• What kind of language is used, formal / informal?
• Are there any awkward silences?
• Are there any disagreements?
• Is there a dominant speaker?

This activity of monitoring may be best executed via video-conferencing where the 
mentors and psychologists are non-intrusive opposed to being present in a room 
with the participants which may cause them to feel observed.

N.B. The mentors and psychologists will also have access to each participant’s 
blog and/or video diaries which may hold information that the participant neglects 
to state orally. The diary recordings can potentially help further monitoring 
assessment, questions and data accumulation specific to the project’s purpose.

TIME (MINS) 60 - 120 x 5 Days

RESOURCES Facebook Workplace Video Conferencing + Mentor(s) + Psychologist(s)

https://workplace.facebook.com/profile.php?id=100035072911165
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Activity 12: Joint Project
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Task Assignment
Once the dissimilar pairs have familiarised themselves with one another, they will 
be given a task assignment to collaborate together upon in order to produce a 
final output that they will present to the rest of the participant group.

Each dissimilar-minded pair will be given a collaborative task 
with a final output delivery to showcase to the group. 

Output
Each task assignment can be at the pair’s discretion or directed by the mentor(s). 
Make certain that each participant pair’s task requires collaboration and has the 
possibility to demonstrate how dissimilar minded people can work well together. 
Below are a few ideas to help get the ball rolling:
• A Google Slides presentation that compares culture and language.
• A Google Slides presentation that compares each participant’s home city.
• A Kahoot quiz comparing words in one’s language to meaning in the other’s.
• An animated short about their experience using Plotagon.
• An animated short that tells a funny story from their culture using Plotagon.

Monitoring & Feedback Analysis
Throughout the duration of the dissimilar pair’s joint project, a mentor and/or 
psychologist should monitor all aspects of collaboration with the following key 
specifics as priority:
• What is their level of collaboration on a scale of 1-10?
• Is there any form of competitiveness?
• Is it an equal / unilateral effort?
• What is the quality of their input / output / result?
• What is the group’s reception / reaction to the pairing’s final output showcase?
• Analyze each participant’s feedback both orally and/or diary recorded.
• Repeat the questions listed in (Unit 2 / Activity 8).

TIME (MINS) 90 - 240

RESOURCES Facebook Workplace Video Conferencing

https://workplace.facebook.com/profile.php?id=100035072911165
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Activity 13: Participant Feedback Diaries
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Repeat Analysis
Mentors and Psychologists should analyze the participant’s blog posts and/or 
video diaries in correlation to their recent dissimilar-mind pairing task assignment 
and compare results with any oral feedback. 

Analyze each participant’s digital feedback, blog posts and 
video diaries, in comparison to their monitored behavior. 

Feedback Monitoring
To clarify the content of each participant’s blog posts or video diary recordings, 
mentors should list the following points of feedback for consideration and in 
continuation of their diaries; ask participants to give feedback on how they felt the 
social interaction with dissimilar-minded people went.
• Record any personal thoughts on activities.
• Did you find things in common with your paired partner?
• Any similarities or compared experiences with your opposite minded partner?
• Did you become friends / enemies or remain indifferent towards each other?
• Did you feel you had collaboration, unilateralism or leadership with your partner?
• Did you feel any form of attraction / fear towards your partner?
• Has there been any form of conflict / dispute?
• Feedback on positive / negative experiences?
• How would you consider your and/or other participant’s adaptability?
• Are the outcomes of these activities / social interactions as expected?
• Anything else...

TIME (MINS) 10 - 20 per day

RESOURCES Facebook Workplace Journal OR Video Recorder

https://workplace.facebook.com/profile.php?id=100035072911165
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Activity 14: Feedback Diary Assessment

Mentor Analysis
At the end of the participant’s five day social interaction with an dissimilar-minded 
partner activity, the mentor(s) should have a one-on-one session with each 
particpant to discuss their diary entries and to analyze the following points:
• Do you / they feel that their partner’s archetype corresponds?
• What was each of the participant’s attitude before / after?
• Were the participants collaborative / resistant?

Analyze each Participant’s diary input in correlation to their 
social behavior patterns and final joint product.

Phase Two: Results & Conclusion
Based on the output and results of this second experiment, placing dissimilar-
minded people together, the mentor should produce an additional written / 
recorded analysis for each assigned participant based on their feedback and results 
attached to their previous analysis of the like-minded group activities.

TIME (MINS) 15 - 30

RESOURCES Facebook Workplace Journal

https://workplace.facebook.com/profile.php?id=100035072911165
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Conclusion: Group Feedback

All Round Feedback
In conclusion to this IO4 module there should be a joint gathering of all its active 
participant members, mentor and social psychologist team for a group comparison 
of feedback and data collated.

Compare group feedback and collated data from 
participants and the mentor / social psychologist team.

Some of the key points to cover during the discussion should be as follows:
• What was the preferred scenario?
• Did you find yourself more comfortable with Similars or Dissimilars?
• What did you learn from the experiences / each unit?
• Which scenario taught you the most?

Conclusive Report
Based on the feedback and results of this conclusive meeting, the mentor & social 
psychologist team should produce a final written report that catalogs the module’s 
progress, stumble blocks and data correlation.

TIME (MINS) 90 - 120

RESOURCES Facebook Workplace Video Conferencing

https://workplace.facebook.com/profile.php?id=100035072911165
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Conclusion: Introduction to SEL

What is Social & Emotional Learning?
Social and emotional learning (SEL) is the process through which children and 
adults acquire and effectively apply the knowledge, attitudes, and skills necessary 
to understand and manage emotions, set and achieve positive goals, feel and 
show empathy for others, establish and maintain positive relationships and make 

responsible decisions. The SEL module encompasses the following five areas:

Self Awareness
The ability to accurately recognize one’s own emotions, thoughts, and values and 
how they influence behavior. The ability to accurately assess one’s strengths and 
limitations, with a well-grounded sense of confidence, optimism, and a growth 
mindset.
• Identifying emotions
• Accurate self-perception
• Recognizing strengths
• Self-confidence
• Self-efficacy.

Self Management
The ability to successfully regulate one’s emotions, thoughts, and behaviors in 
different situations — effectively managing stress, controlling impulses, and self 
motivation. The ability to set and work toward personal and academic goals.
• Impulse control
• Stress management
• Self-discipline
• Self-motivation
• Goal-setting
• Organizational skills

TIME (MINS) 60 - 90

RESOURCES Facebook Workplace Video Conferencing

https://workplace.facebook.com/profile.php?id=100035072911165
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Conclusion: Introduction to SEL

Social Awareness
The ability to take the perspective of and empathize with others, including those 
from diverse backgrounds and cultures. The ability to understand social and ethical 
norms for behavior and to recognize family, school, and community resources and 
supports.
• Perspective-taking
• Empathy
• Appreciating diversity
• Respect for others

Relationship Management
The ability to establish and maintain healthy and rewarding relationships with 
diverse individuals and groups. The ability to communicate clearly, listen well, 
cooperate with others, resist inappropriate social pressure, negotiate conflict 
constructively, and seek and offer help when needed.
• Communication
• Social engagement
• Relationship-building
• Teamwork

Responsible Decision Making
The ability to make constructive choices about personal behavior and social 
interactions based on ethical standards, safety concerns, and social norms. The 
realistic evaluation of consequences of various actions, and a consideration of the 
well-being of oneself and others.
• Identifying problems
• Analyzing situations
• Solving problems
• Evaluating
• Reflecting
• Ethical responsibility

TIME (MINS) 60 - 90

RESOURCES Facebook Workplace Video Conferencing

https://workplace.facebook.com/profile.php?id=100035072911165
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LEARNING LANGUAGE FOR WORK 

 

Learning Language for work is a course for those whose first language is not English.  It was 

developed by GEMS in response to increasing minority and ethnic communities settling in 

Northern Ireland 

It is not the same as English for Speakers of Other Languages (ESOL).   

Clients are of mixed gender and a range of cultures. 

The focus for GEMS is securing employment for those furthest removed from the labour market.   

We provide help with all aspects of the recruitment process. 

Clients whose first language is not English have an additional barrier to finding employment. 

Learning language for Work helps clients prepare: 

•  C.V. 

•  Complete application forms  

•  prepare for interview 

• Communicate with confidence at interview in order to secure employment 

 

 

 

 

 

 

The author is responsible for the choice and presentation of facts contained in this publication 

and for the opinions expressed therein and do not necessarily reflect the views of the Erasmus+ or 

the European Commission. 
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Learning Language for Work-Progression to 
Employment 

Lesson 1 

Area of Focus: Language skills 
Tutor: Yvonne Largey 

CMF Stage: Ready to Work Session Length:  3Hours 

 
Group Profile:  
 
The client group will consist of 5-10 adult students 
where English is their second language.  The students 
are preparing to take part in job search activities and 
hoping to gain employment in N Ireland. 
 
 

 
Resources: 
 

• Flip chart 
 

 
Additional Resources 
 

• Pens 

• Coloured Markers 
 

 
Handouts 1-10 
 
Group Activity 
Word Cards 

Key to Session: 
Learning Styles: VARK 
Visual = V; Auditory = A: Read/Write = R; Kinaesthetic 
= K 

Evaluation of Learning:  

Course Aims: This unit will provide students with skills to improve their spoken and written English language skills and to recognise terms that are associated with 
employability. 

Learning Objectives: 

 
1. Using correct phrases to introduce yourself and others 

2. Correctly change verbs into past tense when using questions 

3. Identify words and phrases that are associated with employability 
4. Understand the term Syllable and demonstrate correct use of stress in syllables 
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Learning 
Objectives 

Teacher and Learner Activities Resources and 
Handouts 

Learning 
Style:  

Class Registration 
Risk Assessment 

Tutor welcomes students to class 
Tutor goes over risk assessment and risk assessment 

  

ILOs Tutor to display Learning objectives for today and explain to students 
 

ILOs  

Ice Breaker Tutor introduces him/herself and his/her background 
Tutor asks students to introduce themselves 
 
Students will then complete Handout 1.  Tutor will observe students completing exercise and assist where 
required 

 
 
 
Handout 1, 
Expressing 
Personal 
information 

A, R 

Recognising and 
forming Questions  

Tutor will ask students to call out words beginning with “wh” and explain that these are questioning words.  
Tutor will write the words on Flipchart. 
 
Tutor will distribute Handout 2 “Forming questions”.  Tutor will read out questions and then ask students to 
complete. Tutor will observe students completing exercise and assist where required. 
 
Tutor will distribute question cards to students.  Students will form questions from cards. Students will sit in a 
circle and ask their question to the person on the right (see tutor notes) 
 
Students will read out their questions and discuss. 
 

 
 
 
Handout 2, 
Forming 
questions 
Tutor notes 
Handout 3, 
Circle of 
questions 

A, R, K 

Language Tense Tutor will discuss with students how verbs change when speaking in different tenses.  She will give students 
examples of these and ask them if they can think of any examples. 
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Learning 
Objectives 

Teacher and Learner Activities Resources and 
Handouts 

Learning 
Style:  

Tutor will then distribute Handouts 4 and 5, “Find Someone Who”.  Tutor will instruct the students to work 
with each other and ask the questions using the correct words for verbs that change in the past tense.  
Students will question each other and write answers on handout.  Tutor will observe and assist students 
where necessary. 

Handout 4 and 
5, Find 
someone who 

 
 
 
 

Employability 
words 
 
 

Tutor asks students to call out words associated with work.  Tutor will write words on Flipchart and ask 
student to explain their meanings, tutor will clarify definitions if necessary. 
 
Tutor will arrange the students into groups of four.  She will give them cards with words and ask them to 
arrange them into “Work Vocabulary” and “Other Vocabulary” words. 
Tutor will discuss correct words with students. 
 
Tutor will ask students to write the words in handout in alphabetical order.  Students will complete the task.  
Tutor will observe students completing exercise and assist where required. 
 
Tutor will ask the students to form sentences to describe the work illustrated in images.  Students will form 
sentences in correct order recognising the use of apostrophes when shortening she/he is to she’s or he’s. 

 
 
 
Group task 
 
 
 
Handout 6, 
Work 
Vocabulary 
Handout 7, 
What do they 
do? 

V, A, R, K 

Syllables and 
syllable stress  

Tutor will explain how words are broken into syllables and give examples to students. 
Students will be asked to work in pairs and complete exercise by taking turns in reading and listening for 
pronunciation and stress in the words. 
 
Tutor will observe and correct and assist when required 
 
Tutor will explain how different syllables are stressed when speaking the English language.  Tutor will give 
examples to students. 
Students are asked to look at words and identify the number of syllables and which syllable is stressed in each 
word. 
 
Tutor will review the exercise with students 

  
Handout 8, 
Speaking and 
Listening 
 
 
 
 
Handout 9, 
Getting the 
stress right 

V, A, R, K 
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Learning 
Objectives 

Teacher and Learner Activities Resources and 
Handouts 

Learning 
Style:  

Job Search Tutor will present Handout 10 and read the paragraph to the students.  She will then ask the students to read 
for themselves before answering the questions on the second page. 
 
Students will complete the exercise and tutor will review with students when completed. 

Handout 10, 
Job Search 
Activity 

A, R 

Review on lesson 
 

Tutor will give a quick summary of lesson and topics covered.  Tutor will ask students for questions on the 
lesson and answer them. 
 
Tutor will ask the students to identify 2 things that they learnt in todays lesson.  Students will feedback to 
tutor. 
 

 V, A, K 

 

Risk Assessment: 

1. Netiquette in relation to internet usage 

2. Student Disabilities (SENDO)  

3. Fire Drill - Escape Route & Plan  

4. Equipment or any hazardous objects in 

the room. This includes whiteboard, 

tables, chairs, pens, computers and cables.  

5. Health issues of students.  

6. Health&Safety policies and procedures.  

7. Student participation in task 

Risk Management:  

1. Students are advised that good netiquette involves respecting others’ privacy  

2. No SENDO students present. 

3. All students present were demonstrated emergency plan, exits and fire assembly point by teacher at the beginning of the course.  

4. All electrical equipment has been checked and cables safely hid from sight. All other equipment is safe to use such as tables, chairs 

and whiteboard.  

5. Students with eyesight or hearing problems are given the option of sitting nearest the whiteboard and screen. Any handouts etc can 

be printed in a larger font.  

6. All students have been provided with Health & Safety policies and procedures via their student handbook. All students will be 

supervised to ensure that all Health & Safety rules are observed. 



 

 

Handout H/O 1       Expressing Personal Information 

 

My name is    I am 

from    

 
 

I came to …………..because    
 
 
 
 
 
 

I am working as/I am looking for work as    
  
 
 
 
 
 

I am living in a flat/house with    
 
 
 
 
 
 
 

I like    
 
 
 
 
 
 
 

I don’t like     
 

 

 

 

 

 



 

 

Handout H/O 2               Forming Questions 

 

 

•  What is your name? 
 
 
 
 
 

•  Where are you from? 
 
 
 
 

•  When did you come to …………? 
 
 
 
 

•  Where do you work? 
 
 
 
 

•  Where are you living in………………? 
 
 
 
 

•  Why did you come to……………….? 
 
 
 
 

•  Who do you live with? 
 
 
 
 

•  What are your hobbies? 
 
 
 
 

•  Why are you doing this course? 
 
 
 
 
 

 

 

          



 

 

Tutor Notes 

 

Forming questions 

 
 
 
 
 

Aim: To practise asking and answering questions 
 
 
 

•  Cut up the cards before your lesson 
 
 

• Give each student a card and ask them to write a question to ask the 

other students (in a particular tense if you like) 

• Sit the students in a circle. Student 1 asks his/her question to Student 2 

on his/her Right. 

• Student 2 answers and the rest of the group decide if the question and 

answer have been formed correctly 

• Student 2 asks his/her question to student 3, and so on until the 

activity has returned to student 1 

 

 

 

        



 

 

 
 

 

H/O 4                         Find Someone Who 
 

 

(Past Tense) 

Sheet 1: 

Hint: Did you . . .? 

Find someone who: 

drank coffee this morning.               __________________ 

watched TV yesterday.                    __________________ 

grew up in the country.                    __________________ 

played soccer in the last week.       __________________ 

who skipped breakfast.                    __________________ 

took the bus to school.                    __________________ 

cut their hair in the last month.        __________________ 

had a date in the last week.            __________________ 

took a trip last summer.                   __________________ 

went shopping on the weekend.      __________________ 

 
 

Handout H/03 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 



 

 

Handout H/04  

 

Find Someone Who 

 

 

Past Tense 
 

 

Sheet 1: 
 
 

Hint: Did you . . .? 
 
 

Find someone who: 
 
 

read the newspaper this morning.      
 
 

watched the news yesterday.             
 
 

grew up in the city. 
 
 

played a computer game in the last week.         
 
 

who ate breakfast. 
 
 

took the bus to work. 
 
 

fixed something in the last month.      
 
 

had a drink with friends in the last week.    
 
 

went to the beach last summer. 
 
 

went hiking on the weekend. 
 
 
 
 
 
 



 

 

 

 

 

 

Handout H/05 

 

Find Someone Who 

 

 

(Past Tense) 
 

 

Sheet 2: 
 
 

Hint: Did you . . .? 
 
 
 
 
 

Find someone who: 
 
 

ate toast this morning. 
 
 

watched TV yesterday. 
 
 

lived with their grandmother when they grew up.    
 
 

caught a cold in the last month.          
 
 

who ate fish yesterday. 
 
 

took a taxi to work. 
 
 

bought a CD in the last month.           
 
 

had a test in the last week. 
 
 

found money on the ground in the last month.    
 
 

went fishing last summer. 
 
 



 

 

 

 

 

 

 

 
 

Group Activity 001 

 

Work Vocabulary Game 

 

 
 
 
 

Aim:  To begin to introduce work vocabulary 
 
 
 

•  Photocopy the Flash cards twice and cut up. 
 
 

•  Split group into two Teams. 
 
 

•  Mix up the flash cards and distribute to each ‘team’. 
 
 

•  Pin up the Header Cards – ‘Work Vocabulary’ and ‘Other 
 
 

Vocabulary’ 
 
 

• Each group member takes turn to identify a word relating to 

employment/application form. 

•  First team to complete correctly wins 

• Tutor and Student review the activity in order to confirm 

understanding 
 

 
 
 
 
 
 
 
 

 

 
 
 



 

 

 

 

 

 

 
 

 

interview 

 
 
 
 

apple 

 
 
 
 

application 

 
 
 
 

visitor 

 
 
 
 

form 

 
 
 
 

yesterday 

 
 
 

 

occupation 

 
 
 
 

month 

 
 
 
 

wage 

 
 
 
 

tomorrow 

 
 



 

 

 

 

 

 

 

 
 

salary 
 
 

 

 
 

night 
 

 

 
 
 

hours 

 
 
 
 

food 

 
 
 
 

employer 

 
 
 
 

pencil 

 
 
 
 

job 

 
 
 
 

book 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 

 

 

 

 

 

 
 
 

contract 

 
 
 
 

tutor 

 

 
 
 
 
 
 
 

successful 

 

 
 
 
 
 
 
 

student 

 
 
 
 

form 

 
 
 
 

live 

 

 
 
 

interviewer 

 
 
 
 

house 

 
 
 
 

applicant 

 
 
 
 

passport 

 



 

 

 

 

 

 

 
 
 
 

experience 

 
 
 
 

operation 

 

 
 
 

shift 

 
 
 
 

learn 

 
 
 
 

colleague 

 
 
 
 

computer 

 

 
 
 

health and 
safety 

 
 
 
 

Forget 
 
 

 

surname 
 

 
 

telephone 

 

 
 
            



 

 

 

 

 

 

 
 

first name 

 

 
 

shop 

 

marital 
status 

 
 

paper 

 
 
 
 

part time 

 
 
 
 

camera 

 
 
 
 

skills 

 
 
 
 

orange 
 

 

date of birth 

 

licence 

 
 
 
 
 



 

 

 

 

 

 

 
Work 

Vocabulary 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Other 
Vocabulary           

 



 

 

 

 

 

 

Handout H/O6  -  Work Vocabulary 

 

 
Write out the words from the Group Activity in alphabetical order 

 
 

1.     13. 

 
 

2.     14. 

 
 

3.     15. 

 
 

4.     16. 

 
 

5.     17. 

 
 

6.     18. 

 
 

7.     19. 

 
 

8.     20. 

 
 

9.     21. 

 
 

10.            22. 

 
 

11.            23. 

 
 

12.            24. 



 

 

 

 

 

 

 
 

 
 

 
 

 
 

 

Handout H/O 7    -           What do they do? 

Arrange the boxes to make sentences. 

 

 

 

 

 
 
 
 
 
 
 
 
 

cleaner 
 

 

She’s 
 

a       a 
 

 

.         . 
 

 

teacher 
 

 

He’s 
 
 
 
 
 
 

 

He’s 
 
 

.         . 
 

 

a a 

She’s 

chef 

 

student 
 

 
 
 
 
 

 

 

                                                                                                                                                                                                         



 

 

 

 

 

 

Handout H/O 8 - Speaking and Listening - Stress 

 

Work in pairs. 

 
Read this passage aloud and listen to the pronunciation and stress 

of the words. 
 

Peter: Hello. 
Jane: Hi! 

 
Peter: My name is Peter. What's your name? 
Jane: My name is Jane. Nice to meet you. 

 
Peter: It's a pleasure. This is a great party! 
Jane: Yes, it is. Where are you from? 

 
Peter: I'm from Amsterdam. 
Jane: Amsterdam? Really, are you German? 

 
Peter: No, I'm not German. I'm Dutch. 
Jane: Oh, you're Dutch. Sorry about that. 

 
Peter: That's OK. Where are you from? 
Jane: I'm from London, but I'm not British. 

 
Peter: No, what are you? 
Jane: Well, my parents were Spanish, so I'm Spanish, too. 

 
Peter: That's very interesting. Spain is a beautiful country. 
Jane: Thank you. 

 
Peter: Are you working? 
Jane: Yes. I’m a nurse at the City Hospital. 

 
Peter: I’m sure you’re kept busy. 
Jane: I certainly am, but I enjoy it. Are you working? 

 
Peter: No.  I am looking, but haven’t had any luck yet. 

Jane: I hope you get something soon.  Good luck 
 
 
 

 

 

 



 

 

 

 

 

 

 
 

Handout  H/O 9 – Getting the stress right 

 
 

If an English word has more than one syllable, then one of the syllables 
is usually spoken with more  force  than  the  others  (for  example  the 
stressed  syllable  may  be  made  a  little  longer  than  the  others).  The 
pattern of stressed and unstressed syllables of a word is called its ‘stress 
pattern’. This stress pattern is important for the recognition of a word. 
Here is how the dictionary gives this information: 

 

 
 

The phonetic letters tell you the sounds. The mark Æ tells you that the 
syllable after it is stressed. So you say this word with extra force on the 
second syllable /pju…/. 

 

 

What you need to know is: 
 

 

1 How many syllables there are in the word; 
2 Which syllable is stressed in the word. 

 

 
 

Activity 1 
 

 

Tick the correct box according 
to the number of syllables each 
word has. 
 
 

 
 
 
 
 
 
 
 

 
 
 
 

                                                                    



 

 

 
 

 
 

 

Activity 2 
 

 

Now put the words in Activity 1 
in the correct group according to 

their stress patterns. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Activity 3 
 

 

Underline  the  words  with 
more than one syllable in this 
paragraph. Then write each of 

the  words  you  have 
underlined in one of the 
columns below, according to 
whether the primary stress in 
on the first, second or third 
syllable. If you need help, 
check in your dictionary. 

 
 
 
 
 
 
 
 
 
 
 

 
 
           



 

 

 

 

 

 

Handout  H/O 10  - Job Search Activity 
 

 

Look at the following Job Advertisement and answer the questions below. 

 
 
 

 
 

 
 
 
 
 

 

 

 

 

 

 



 

 

 

 

 

 

Grey Line Delivery Services 

 
 

1. When do these jobs start? 

 

9. Will you get paid extra for 
working on a Saturday? 

2. True or False.  Will the work last 
about a month? 

 

10. Who should you contact at Grey 

Line to get an application form? 

3. What type of work is on offer? 

 

11. Can you leave a message on an 
answering machine? 

 

4 What kind of people is Grey Line 
looking for? 

12. What is Grey Line’s email 
address? 

5. What shift patterns are available? 

 

13. It’s the 2nd   October.  Is there still 

time to apply for this job? 

 

6. Where is the job based? 14. What is the upper age limit for 
this job? 

 

7. True or False.  The job required 
travel around the UK? 

 

15. Do you need a driving licence to 
apply for a job with Grey Line? 

 

8. How much will you earn per hour if 
you are aged 18? 

 

 

 
 
 
 



 
 

 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Social Inclusion Module 

Erasmus + project nº 2017-IT02-KA201-036553 

 

 

 

 

 

 



 
 

 
 
 
 

 WHY THIS MATTER? 

In September 2015, the international community recognized that education was 
essential for the success of 2030 Agenda for Sustainable Development goals. In this same 
year, according the International Organization for Migration (IOM), one million migrants 
and refugees cross into Europe by land and sea. In this context, Europe has had to react 
in removing all barriers that may limit participation in quality equitable education and 
lifelong learning opportunities. 

“LEI is the flower necklace that the Hawaiians offer to welcome foreigners for their 
arrival.” 

The adoption of the acronym of this project reveals this ambition to welcome in the 
school institutions marginalized young people, starting from refugees and asylum 
seekers, but including also early school leavers (ESL) students. 

The great challenge results from the diversity in terms of the numerical, age and origin 
dimensions of the final beneficiaries of the LEI project, both native and from new 
migratory flows. Also of the diversity of educational systems and their pathways to 
reduce school leaving, the professional contexts in which different professionals, 
teachers and host technicians operate, the target public of this project, some with a 
longer experience in this area, others recently faced with her. 

The intellectual products developed in this project contextualized, identified structural 
barriers and pointed paths. In the construction of the training modules, due to the 
diversity of realities, it is important to provide teachers, trainers and other professionals 
with tools to self-identify their concrete needs and the needs of the final beneficiaries 
of this project. Likewise, it´s crucial to rethink their practices within the limitations that 
come from their institutional framework and in this way respond to each one of their 
needs. 

The LEI project is thus a further contribution for schools and the community to articulate 

to improve their responses and to realize the concept of inclusive education, defended 

by UNESCO that “all children - no matter who they are - can learn together in the same 

school”. 

The purpose of this module is to support our target public to reorganize available 
resources, at school and in the community and allow the academic achievement of all 
students. 

 

 

 

INTRODUCTION 



 
 

 
 
 
 

 

 

The process to plan this training material was not linear and took time to include all the  
contributions collected either by the staff of this project partners, CRIA and Desincoop  
(in searches carried out on bibliographic data bases and other materials already 
available on the web) or by the several meetings meeting with "critical friends". This 
more interactive phase was enriched with the testimonies of young people and adults, 
migrants and refugees.   

On the other hand, and in line with the previous Intellectual outputs, was also our own 

decision the iterative process of publishing tested good practices, as an  added value to 

valorize the project outcomes. With this approach, we are inviting the professionals at 

European level to do their own search, according with their needs in order to get a 

suitable impact at local, national and European level.  

In this design process, we also take in account a very important barrier to test the 
module related with the difficulty of matching project timetable with school year 
dynamics. In our mind was always present that what we need is to encourage and enable 
a better engagement from all stakeholders involved in supporting the inclusion of 
refugees and disadvantaged students in the school system. Certainly, this will be a 
permanent challenge in the global world. 

Ultimately, our solution was based on the principle that project sustainability goes 
beyond its final event.  

In this way, we are convinced that the usefulness of this concrete module will be 
recognized, not only at this stage, but also whenever teachers, trainers or other 
professionals understand that they need to identify the weak points to be supported in 
order to enable them to make their best contribution to faster inclusion of their 
students. 

 

❖ Examine the concept of social inclusion; 

❖ Identify some of the barriers to social inclusion; 

❖ Identify the impact of social exclusion on quality of life for children and their families; 

❖ Identify community and tested resources; 

❖ Understand and critically reflect on the role of schools in promoting social 

Inclusion/exclusion. 

   

METHODOLOGY 

LEARNING OBJECTIVES 



 
 

 
 
 
 

The World Bank Group defines social inclusion as the process of improving the terms on 

which individuals and groups take part in society—improving the ability, opportunity, 

and dignity of those disadvantaged based on their identity.1 

Inclusive education is defined by UNESCO as a process of addressing and responding to 

the diverse needs of all learners by increasing participation in learning and reducing 

exclusion within and from education.2   

Both definitions point to a multidimensional process that respects the participation of 

individuals and groups in creating the conditions in which their singularities are 

enhanced. Thus, it is also recognized the participation of the whole community, 

organizations, families or other significant elements. And also their role through the 

establishment of partnerships that build up teamwork,  a collaborative attitude towards 

people, putting them as central elements of the whole process and not as passive 

recipients of information. In this way, this approach recognizes their rights and their 

autonomy.3 

In almost of European countries to address policy challenges in a holistic manner, local 

government’s implemented social policies focused in their territorial needs to promote 

social inclusion. Through their leadership emerged movements and the activation of 

individuals and institutions, building up strong partnerships, more integrated responses 

to the multidimensional nature of disadvantages, poverty and exclusion.  

These partnerships between public and private institutions, profit and non-profit, at 

local and at national level, create in fact the conditions for incorporating the networking 

principle into the current management of social policies. Thus promotes the civil 

participation in policy development. The underlying principles are integration, 

coordination, subsidiarity, innovation and participation. 4  

Although it is recognized that in practice there is much to be done in order to avoid 

duplication of services and the resulting inefficiency, there are evidences of good 

practices of articulation of diverse sectors. One of the good examples are the existence 

of different structures to protect children  at national and local level and the European 

 
1  
2 UNESCO. (2005). Guidelines for Inclusion: Ensuring access to education for all 
3 Centro de Reabilitação Profissional de Gaia e Instituto Superior de Ciências do Trabalho e da Empresa (2007). Mais 

Qualidade de Vida para as Pessoas com Deficiências e Incapacidades - Uma Estratégia para Portugal. Adaptado (2008). 
4 http://www.oecd.org/regional/leed/37729953.pdf 

SOCIAL INCLUSION 

http://www.oecd.org/regional/leed/37729953.pdf


 
 

 
 
 
 

Forum on the rights of the child that meet annually and brings together a 

wide range of stakeholders.  

Regarding the factors that are related with school leaving a lot of the practices are 

already identified in previous LEI Intellectual Outputs and are the evidence in how the 

territorial and local stakeholders ensure an education that takes into account the local 

reality and needs, but also contributes to social inclusion and community building. 

Building Inclusive Societies has three main areas of focus: 

❖ The access to education for migrants, refugees and children from other 

disadvantaged groups; 

❖ Combating intolerance and discrimination; 

❖ Support for effective integration policies.5 

❖ Mapping stakeholders; 

❖ Identify their roles and responsibilities; 

❖ Identify existing social interventions; 

❖ Raise awareness among stakeholders; 

❖ Involvement of professionals and different stakeholders; 

❖ Inclusion of different knowledge and competences; 

❖ Build alliances; 

❖ Focus on empowerment making beneficiaries feel a real change in their lives. 

1. Divide the group into small groups of people and imagine that it belongs to one of 

the following groups: 

❖ Children with disabilities; 

❖ Girls; 

❖ Refugees; 

❖ Children in institutional care. 

2. Then reflect on what these groups expect from the service to be presented and what 

barriers they will encounter (Discussion): 

❖ Physical Barriers (Distance between area of residence and services, transport 

costs, services with architectural barriers); 

 
5 https://search.coe.int/cm/Pages/result_details.aspx?ObjectID=09000016805c1a1f 

STRATEGIES 

ACTIVITY - ASK FOR HELP FROM THE SERVICES – CONVENTION IN PRACTICE 

https://search.coe.int/cm/Pages/result_details.aspx?ObjectID=09000016805c1a1f


 
 

 
 
 
 

❖ Information (Unawareness of rights, lack of knowledge of services, 

lack of knowledge of how to access the services); 

❖ Behavioral barriers (Presumption that they are poorly attended, that their 

culture is not known or understood, if their problems do not matter / are not 

relevant, believing that they will not be taken seriously); 

❖ Language barriers (Especially for children who are deaf or who express 

themselves in another language); 

❖ Lack of confidence (Fear of not being considered credible). 

 

 

 

https://pjp-eu.coe.int/en/web/youth-partnership/t-kit-8-social-inclusion 

“Welcome to this 2nd edition of the T-Kit on social inclusion! Since the first edition was 

published in 2003, promoting social inclusion of young people has been stepped up in 

the European youth sector agenda. In a broad sense, “social inclusion” refers to the 

barriers young people might face in their pursuit of self-realization and full participation 

in society. There is more research today on the realities of young people in 

contemporary Europe, more youth policy and cross-sectoral policy approaches that 

address social inclusion, and more programmes and services for young people with 

fewer opportunities. More young people are involved in youth work. This revised T-Kit 

brings up all these changes in the conceptual part, equipping youth workers with a 

better understanding of real experiences of social exclusion and how the related 

challenges are taken up in youth policy. The practical part includes examples of 

educational activities and inspiring projects on social inclusion.” 

https://pjp-eu.coe.int/en/web/youth-partnership/social-inclusion 

“From a youth perspective social inclusion is the process of individual's self-realization 

within a society, acceptance and recognition of one's potential by social institutions, 

integration (through study, employment, volunteer work or other forms of 

participation) in the web of social relations in a community. In present-day European 

societies the concept is relevant to all young people as youth is the life stage when young 

people make the transition from family dependence to autonomy within the larger 

society under rapidly evolving circumstances. It has a particular meaning to those young 

people who come from disadvantaged backgrounds and live in precarious conditions. 

For them social inclusion involves breaking various barriers before acquiring their social 

rights as full members of society.” 

ADITIONAL RESOURCES 

https://pjp-eu.coe.int/en/web/youth-partnership/t-kit-8-social-inclusion
https://pjp-eu.coe.int/en/web/youth-partnership/social-inclusion


 
 

 
 
 
 

1. Urban segregation 

2. Cultural or linguistic background 

3. Inequality by age, gender and socioeconomic 

4. Lack of Family Engagement 

5. Mental Health Issues 

6. Undocumented Children 

 

Discrimination affects people’s opportunities, their well-being, and their sense of 

belonging. Persistent exposure to discrimination can lead individuals to internalize the 

prejudice or stigma that is directed against them, manifesting in shame, low self-esteem, 

fear and stress, as well as poor health. 

The 2030 United Nations Agenda identifies refugees, internally displaced persons and 

migrants among the vulnerable people who must be empowered, and whose needs 

should be addressed.6    

The Council of Europe stated that Roma citizens are very likely to experience socio-

economic challenges, especially surrounding employment and housing. Around 90% of 

Roma households are below the national poverty level. Many Roma households lack 

essential amenities such as electricity, indoor toilets, and indoor kitchens. 

Segregation produces two types of consequences:  

❖ Creates opportunities in city’s elite areas;  
❖ Blocks opportunities of access in areas that are more vulnerable to poverty and 

social exclusion. 
 
 
 
 
 
 
 

 
6 IOM, 2017g. 

BARRIERS TO SOCIAL INCLUSION 

 

1. URBAN SEGREGATION 

How segregated are schools and neighborhoods in your city? 

 



 
 

 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

“Migration is a global phenomenon that impacts 

the lives of most people. An estimated 258 million 

people are international migrants (UN DESA, 2017), 

and in our increasingly interconnected world, 

millions more are impacted through family ties, 

economic exchanges and cultural connections. 

Migration is a powerful driver of sustainable 

development, for migrants themselves and their 

communities in countries of origin, transit and 

destination.” 

 

There is no one homogenous Roma population, but 

cities host multiple, distinct Roma communities 

that have different needs. Some cities have a mix 

of autochthonous Roma, long-term resident Roma 

and recently arrived Roma from the 2004 EU 

enlargement. Domestic Roma tend to have a better 

situation since they have full rights as citizens or 

residents and are familiar with the city, the labour 

market and the services available to them. 

(Eurocities – 2017 - Mapping of the situation of 

Roma in cities in Europe) 

 



 
 

 
 
 
 

 
❖ Appropriate information about health care, education, legal aspects, housing; 

❖ Partnerships and cooperation at local level; 

❖ Proactive multi-stakeholder collaboration engaging a wide range of actors in all 

aspects of inclusion; 

❖ Transferable pilot initiatives; 

❖ Multidimensional role of schools, teachers, trainers, consultants and social workers 

that can develop communication and trust with the Roma/ other migrants’ 

community, and in doing so, they can identify the specific needs of individuals. 

❖ Ask students to think about possible solutions to address the difference in living 

standards for those living in poverty; 

❖ Try to aim for a solution for each of the reason’s students came up with in the 

previous task. List ideas in a place where all students can see them; 

❖ Encourage students to think about the role of government, NGOs and business in 

contributing to change; 

❖ Share out case studies of local projects that are working to improve education and 

skill levels, to help people escape poverty; 

❖ Students have five minutes to read the case studies and they should pick out a key 

point to share with the group; 

❖ Ask students to discuss the following questions: 

o What part do education and skills play in raising income levels?  

o What do students think of the idea of giving money directly to people living 

in poverty? 

❖ Have students write a response to this question. Response should include local 

examples to explain and expand their points. 

Source: http://cdn.worldslargestlesson.globalgoals.org/2017/07/Global-Poverty-

Requires-Local-Solutions1.pdf 

STRATEGIES 

ADITIONAL RESOURCES 

ACTIVITY – “GLOBAL POVERTY REQUIRES LOCAL SOLUTIONS” 

 

 

http://cdn.worldslargestlesson.globalgoals.org/2017/07/Global-Poverty-Requires-Local-Solutions1.pdf
http://cdn.worldslargestlesson.globalgoals.org/2017/07/Global-Poverty-Requires-Local-Solutions1.pdf


 
 

 
 
 
 

https://europa.eu/cultural-heritage/news/new-toolkit-teachers-europes-

cultural-heritage-classrooms_en 

“In the framework of the European Year of Cultural Heritage, the European Commission 

has developed interactive activities aimed at encouraging students to discover, interact 

with and enjoy their cultural heritage. Its brand-new Teachers’ Toolkit ‘Europe’s Cultural 

Heritage’ focuses on better understanding cultural heritage, both in students’ 

immediate local community and in a European context.” 

http://www.europeannetforinclusion.org/call-good-practices-2018-1 

Suburb start-up guide: stimulating creative entrepreneurship to boost a super diverse 

neighbourhood creative city - The project focuses on young entrepreneurs with a 

migrant background, as they are the future of Belgian cities, while re-boosting Berchem, 

a neighbourhood in Antwerp. By reaching a diverse group of entrepreneurs, with a 

strong focus on gender-equality, a social-impact is pursued. This methodology could be 

scaled up in other regions facing the same challenges such as degradation of suburban 

areas and an increasingly multicultural society. Now they are preparing a toolkit with 

do’s and don'ts for similar initiatives. The innovative character of this project would be 

a learning-by-doing entrepreneurial experience, instead of a typical business incubator 

program, and highlighting the existence of role models from the suburb with mixed 

ethnic backgrounds. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

There are five factors that can ensure the effectiveness of a city initiative for Roma 

inclusion:  

• integrated and coordinated approach involving multiple agencies and stakeholders; 

• combination of area-based and people-based solutions; 

• participatory approach to engaging Roma from the very start and throughout the 

project; 

• strong partnership between the municipality and Roma NGOs; 

• funding secured for implementation post pilot phase while there are many good 

examples of city-led initiatives that contributed to Roma inclusion at local level, 

cities are aware that much more needs to be done to address the complex 

challenges that Roma people face. However, cities cannot do it all alone. 

 

https://europa.eu/cultural-heritage/news/new-toolkit-teachers-europes-cultural-heritage-classrooms_en
https://europa.eu/cultural-heritage/news/new-toolkit-teachers-europes-cultural-heritage-classrooms_en
http://www.europeannetforinclusion.org/call-good-practices-2018-1


 
 

 
 
 
 

 

 

 

 

Most teachers and professionals are trained according to their own cultural background 

that is based on specific standards. Most of the cases, when they face newcomers or new 

ethnic groups, they have difficulties to understand their cultural or linguistic 

backgrounds. Likewise, the students from these groups endure the same challenges 

when arriving to a new environment.  

For example, Roma citizens are less likely to receive an adequate education, preparing 

them for future jobs, or proper healthcare. While about half of Roma children initially 

enroll in school, they end up dropping out in order to work, due to a lack of resources. 

By the time they reach adulthood, only about 15% have completed an upper-secondary 

education.   

Newcomers (migrants or refugees) pose challenges to host societies, both in central and 

local public systems (health, social security, housing, education, security, justice) as well 

as to the various professionals and organizations who interact with them daily. 

Nowadays, education for all requires the creation of conditions for natives, in the sense 

of autochthons, and for newcomers to have the same opportunities in an ever-changing 

society.  

To the teacher or trainer, who works with this diversity of students, it is required to take 

on different roles to build bridges between home and school cultures. In this sense more 

than being, the person in charge of creating conditions to the acquisition of knowledge 

is also the mentor, facilitator, connector or guide that establishes the conditions of 

genuine respect for cultural exchange and understanding. All these new roles require 

knowledge and new skills of other scientific areas than their initial education. 

Inclusive Education is more than enrol children at school and in this sense, reducing 

inequalities it is the responsibility of the whole community.  

In order to achieve the 4th Sustainable Development Goal many activities matching the 

hosting culture and the knowledge and skills that students bring to school from their 

own path are a key factor to improve their self-image and the environment that supports 

Do you know the background of your students? 

2. CULTURAL OR LINGUISTIC BACKGROUND 



 
 

 
 
 
 

them. At the same time allows the construction of a life project in a world 

of uncertainties and challenges for all. As stated by the United Nations the Goals 

interconnect in order to leave no one behind. 

The Global Partnership for Education is making awareness with a campaign as part of 

advocacy efforts towards local and national governments, ministries of education, social 

welfare, finance or other associated ministries, education networks, education 

authorities, schools, colleges, NGOs, local civil society organizations. The aim of the 

posters produced under this advocacy campaign is according GPE to demonstrate how 

inclusive education underpins many of the other goals, and that without quality inclusive 

education, the success of these goals will be limited. 

Quality inclusive education working towards: 

Goal 1 helps break the vicious cycle of poverty and disability; 

Goal 5 helps to achieve gender equality and girls empowerment; 

Goal 8 on growth and decent work fosters self-esteem, skills in entrepreneurship and 

innovation while promoting full and productive employment opportunities for all. 

Goal 10 on reducing inequalities; 

Goal 16 on peaceful, inclusive societies and access to justice for all; 

Goal 17 on global partnership on sustainable development, which includes improving 

data. 

 

 

o Implementation of the SDGs provides an opportunity to protect and 

empower mobile populations to fulfil their development potential and 

benefit individuals, communities and countries around the world; 

o Pedagogic methods and techniques; 
o Technology is an added value as a way of sharing knowledge and skills; 

o Group Dynamics/ non-formal methodologies; 

o Playing Games Together; 

o Use of ICT and new technologies. 

STRATEGIES 

ACTIVITY - “LA RUECA” 

 



 
 

 
 
 
 

❖ This socio-labour inclusion initiative aims to give opportunities to young 

people with regulated training dropouts’ profiles, who are outside the labour 

market, by improving their professional skills through technology.         

❖ Participants are accompanied by a career advisor and an ICT technician that facilitate 

the creation of networks among them as well as the promotion of intercultural 

values by including different ethnic groups. 

❖ The program is sustainable and scalable, in that the 2nd chance school is a 

standardized model (see http://www.e2oespana.org/), and in addition, the use of 

machinery (laser cutting machine, vinyl cutting machine, 3d printer) is widely 

documented. 

❖ The innovative character of this good practice would be that it promotes socio-

labour inclusion using ICT as a methodological tool to improve their digital literacy 

and competencies as well as their ways of digital entertainment. 

https://www.coe.int/en/web/pestalozzi/training-resources  

The Pestalozzi Programme was the Council of Europe's programme for the professional 

development of teachers until the end of 2017 - “The training activities of the Pestalozzi 

Programme, and in particular the modules for trainer training, focus on learning-by-

doing. The tangible results of this work are training and teaching resources for the major 

topical areas of concern of the Council of Europe in the field of education. Between the 

first and the second module the participating teacher trainers developed these training 

courses supported by feedback from their peers and their coaches before piloting them 

in real-life learning and teaching settings. After the second module, the resources was 

revised, edited and prepared for online publication. You are welcome to use these 

resources, to pass them on to other interested education professionals, to translate 

and/or to adapt them to your professional context. Most of them have been developed 

for a context of pre-service or in-service teacher training within the Pestalozzi modules 

for trainer training. However, most of them can also be adapted to the use in the 

classroom.” 

https://esol.britishcouncil.org/sites/default/files/Language_issues_migration_integrati

onperspectives_teachers_learners.pdf 

“This is a book about the role of language in the integration of migrants. The writers of 

the chapters are all engaged in the education of migrants as teachers, researchers or 

policymakers in a wide variety of contexts and they provide us with a rich and thought-

provoking array of perspectives from teachers and learners on language issues in 

migration and integration. Through them we hear directly from learners, migrants who 

have arrived in a new country and are now striving to master the host language. We 

ADITIONAL RESOURCES 

https://www.coe.int/en/web/pestalozzi/training-resources
https://esol.britishcouncil.org/sites/default/files/Language_issues_migration_integrationperspectives_teachers_learners.pdf
https://esol.britishcouncil.org/sites/default/files/Language_issues_migration_integrationperspectives_teachers_learners.pdf


 
 

 
 
 
 

learn much from them about the place of language and language learning 

in their new lives.” 

https://www.unhcr.org/numbers-toolkit/NJN-MANUAL-EN.pdf 

“Not Just Numbers” is a toolkit about migration and asylum in the European Union 

designed to help teachers and other educators to engage young people in informed 

discussion on this subject. It is suitable for young people between the ages of 12 and 18. 

(…) This toolkit provides young people with the opportunity to understand that behind 

each anonymous statistic related to migration and asylum there is a human face and a 

personal story.”  

 

 

 

  

 

 

 

 

In 2015, the OECD published, “How’s Life?” with a dedicated chapter to what life is like 

for children in OECD countries. 

The chapter shows that children’s well-being varies greatly not just across countries, but 

also by age, by gender, and especially by socio-economic background. Children from 

3. INEQUALITY BY AGE, BY GENDER, AND SOCIO-ECONOMIC 

BACKGROUND 

What is the gap between employed non-EU-28-born women and native women? 

 

How does discrimination impact social inclusion? Do you know? 

“… that persons with a foreign-sounding name often have to write up to four times 

as many applications to get invited to a job interview than otherwise equivalent 

persons with a native.” 

RESOURCE TO HELP REFLECTION: 

Video: https://www.youtube.com/watch?v=OXlDLA_dBG0 

 

 

 

So how can we promote refugees’ and youth’s inclusion in host communities? 

The first step is to remove existing barriers to their participation in society. 

 

https://www.unhcr.org/numbers-toolkit/NJN-MANUAL-EN.pdf


 
 

 
 
 
 

more affluent backgrounds tend to have better health, for example, and 

enjoy a happier school life. Children from less well-off families find fewer of their 

classmates to be kind and helpful and are more likely to be bullied at school. Life 

satisfaction, reading and problem-solving skills, communication with parents and 

intentions to vote in national elections in later life are all also lower among children from 

less affluent backgrounds. In short, inequality among parents ends up sapping the 

opportunities available to their children.7 

As it is highlighted on Women on the move Migration, gender equality and the 2030 

Agenda for Sustainable Development “Refugee women and girls are subject to gender 

inequalities and discrimination. Conflict can exacerbate gender based violence, and 

sexual violence is commonly used as a tactic of war. The state’s failure to protect women 

and girls from gender-based violence can spur migration. 

When they are displaced from their homes, women and girls are more vulnerable to 

violence and abuse, particularly if not accompanied by male relatives. The risk of human 

trafficking may also increase.” 

This document also refers quoting some authors that “Girls facing harmful practices such 

as Female Genital Mutilation (FGM) or forced marriage may use migration as a means 

of escape (Temin et al., 2013). Migration can expose girls and young women to different 

social norms and practices (including FGM) in new locations (Goldberg et al., 2016). 

Migrant communities may use early marriage as a coping strategy in the face of girls’ 

insecurity or economic hardship. 

These girls in general are low skilled and have a poor level of schooling or even inexistent 

school enrolment. Hosting countries will change their lives with the obligation to attend 

education system. In line with Sijapati, (2015) in case of women, girls “may return home 

with new norms and skills, they may also face resistance or stigma and struggle to 

reintegrate into their families and communities“. 

The challenge for host communities (schools and other organisations that lead with their 

inclusion processes) according the concept of Inclusive education, it is the promotion of 

the use of processes of conflict resolution in schools and training centres in order to 

favour the inclusion of the whole educative community. 

Mediation can be defined as a process initiated to solve a conflict where the conflicted 

parts receive the support of a third party. The process aimed to achieve a consensus that 

can be satisfactory for both of them. The mediation process can also have a further 

impact on the involved parties, becoming a learning process and promoting 

transformation of the interpersonal relations occurring between both parties. 

 
7 Council of Europe (2009) Education of children from migrant backgrounds 



 
 

 
 
 
 

Compared to other conflict resolution processes mediation is the one that 

has a strongest impact on the construction of an active citizenship and hence in building 

a more active citizenship and a path towards a more inclusive society. 

Mediation can also be understood as a lifelong process that facilitates the relationship 

between different subjects and its learning environment, where they coexist as well as 

the influence exerted upon “the other”, giving the actors of these process tools and 

resources to give an answer to heterogeneity, changes on their learning environments 

and on their domestic, community and school life.  

The basic steps recommended for a mediation process are: 

• Creating a comfortable and private space for it to take place;  

• Explaining the process and establishing the main rules of mediation;  

• Listening to both sides of the story without interruption;  

• Defining the problems and concerns originated by the conflict; focusing on 

finding solution that suits both parties and finally concluding the mediation with 

a clear and shared agreement.  

A mediator – the person who conducts a mediation – should be able to use an impartial 

tone of voice and body language, conduct the questions that will lead the discussion 

forward, acknowledge both parties feelings and to have an active listening attitude. 

 

 

 

Empowerment and Mediation are both part of changes resulting from “The act of 

migration may change social and gender norms, for migrants as well as for their home 

communities” as Women on the move Migration, gender equality and the 2030 Agenda 

for Sustainable Development. Moreover referring that “In addition to improving 

women’s autonomy, self-esteem and social standing, migration can also provide women 

and girls with new skills and their families with remittances. These new resources can 

change power dynamics within families and households. Migrants may also influence 

their home communities to adopt more equitable norms around education, marriage, 

fertility.  

 

 
STRATEGIES 



 
 

 
 
 
 

❖ Intercultural Education aims to promote the recognition and 

appreciation of diversity as an opportunity and source of learning for all, while 

respecting the multiculturalism of today's societies. 

o Schools may offer migrant youth refuge and ethnic students from 

intergenerational gaps and family conflicts that develop from bicultural 

stress and the pressure to maintain the culture of origin. In this respect, 

schools can serve as a nonjudgmental environment where youth are exposed 

to social norms and codes and can embrace new patterns of behavior that 

are in accordance with the host nation’s culture.  

❖ Education for Gender Equality, which aims to promote the equality of rights and 

duties of students and students, through education free of prejudice and gender 

stereotypes, in order to guarantee the same educational opportunities and 

professional and social options; 

❖ Education for Citizenship. 

When an individual is exposed to a conflict generated by another one, and that conflict hurts 

him/her, he/she usually reacts to it following one of these paths:  

❖ Trying to avoid the harsh feelings generated by the conflict, for example using relaxation 
techniques. 

❖ Stay away from the person that has hurt him/her, breaking the relationship with the other 
individual. 

❖ Dialoguing to the other individual that has been involved in the conflict. 
 

Usually, the last option is the less used, since it asks for an emotional involvement that is difficult 

to embrace when a person is feeling hurt. This exercise aims to develop techniques to enable 

communication, mostly to express to others our feelings generated by their actions. 

 

Steps to develop the exercise: 

1. Explain to students or participants that they are about to develop an activity that can be 
really useful when solving conflicts. 

2. Explain the different ways to react when someone hurts us or when we’re involved in a 
conflict (stated above). 

3. Request them to close their eyes for a few minutes and to try to recall a situation with 
someone close to them that has hurt them. Ask them to focus on how they felt in that 
context. 

4. Ask them to explain - using the first person - the situation they’ve remembered and how 
they felt about it. They should perform a simulation directed to the person that hurted 
them. There’s no need to explain the situation or even name the other person, it is only 
important to express how that made them feel and to do it using the first person. 

ACTIVITY 1 – “Non-Violent Communication” 

 

 



 
 

 
 
 
 

5. Emphasize the difference between talking in first person – express how am 
I feeling with respect to a situation – and talking in second person – blaming the other 
for how he made us feel-. 

6. To end the exercise, make the collective reflection on how talking in first person can 
help open oneself up emotionally, specially with the people that we care about. It also 
helps the other to empathize with our feelings and, as a consequence, rethink his 
attitude. 

 

 

 

❖ As students enter the room distribute a few sweets unevenly.  

❖ Some students should have a lot, some students have none. Keep most of the sweets 

for yourself.  

❖ When all the students are seated ask the question: “Is this fair?” Encourage students 

to discuss this as a class. Ask the students to discuss how they feel about the amount 

of sweets they have.  

❖ Explain to the students that you have the most because you are the oldest. Ask 

students if they think this is fair and should you redistribute the sweets on this basis?  

❖ Introduce the idea of social inequality as the subject or this lesson. This definition 

might be useful “a situation in which people are not equal because some groups 

have more opportunities, power, money, etc than others” (source: MacMillan 

dictionary) 

Source: http://cdn.worldslargestlesson.globalgoals.org/2016/05/The-World-Is-Not-

Equal.-Is-That-Fair.pdf 

❖ Start the lesson with a discussion question. Ask students: “Think of a time when you 

felt like you were part of a group. Why did you feel included? How did it make you 

feel to be included?” (be mindful of the experiences of your students).  

❖ Give students a minute or two to think about their answers. Let a few students share 

their experiences and feelings. Then ask: “How do you think it would feel to be 

outside or excluded from a group?” “How would someone feel if they were 

excluded?”  

❖ Again, give students a minute or two to think about their answers and let a few 

students share their feelings, if appropriate. 

ACTIVITY 3 – “MISSION: GENDER EQUALITY” 

 

 

ACTIVITY 2 – “THE WORLD IS NOT EQUAL. IS THAT FAIR?” 

 

 

http://cdn.worldslargestlesson.globalgoals.org/2016/05/The-World-Is-Not-Equal.-Is-That-Fair.pdf
http://cdn.worldslargestlesson.globalgoals.org/2016/05/The-World-Is-Not-Equal.-Is-That-Fair.pdf


 
 

 
 
 
 

Source: http://cdn.worldslargestlesson.globalgoals.org/2016/06/4-

Mission-Gender-Equality.pdf 

 

 

 

https://pjp-eu.coe.int/en/web/youth-partnership/some-still-more-equal-than-others-

or-equal-opportunities-for-all?inheritRedirect=true 

“This book examines many aspects of inequality and opportunity for young people 

including schooling, employment, social exclusion, labour migration, trafficking, 

disability, cultural and religious discrimination, youth work, and opposition and 

resistance.” 

http://ahtisaaripaiva.fi/wp-content/uploads/2016/11/ConflictResolutionSimulation.pdf CMI | 

Toolkit on Conflict Resolution Simulation 

http://cncr.rutgers.edu/conflict-resolution-at-school-on-the-playground/ Center for 

Negotiation and Conflict Resolution (CNCR) | Resources for Conflict Resolution in Schools 

http://www.schooltools.info/conflict-resolution-resources  School Tools, Conflict Resolution 

Education | Examples, Resources, Lessons and Articles on Conflict resolution in Schools 

 http://www.moocs4inclusion.org/index.php/catalogue  MOOCs4Inclusion 

 

 

 

 

Reflection: 

Do your students/pupils have enough personal resources to conduct a peer 

mediation? Is the intervention on the adult responsible/teacher/practitioner 

always necessary in conflict resolution? 

 

Do you have enough personal and professional resources to conduct a mediation 

process? 

 

4. LAKE OF FAMILIES ENGAGEMENT 

What impact do family problems have on students? 

 

ADITIONAL RESOURCES 

http://cdn.worldslargestlesson.globalgoals.org/2016/06/4-Mission-Gender-Equality.pdf
http://cdn.worldslargestlesson.globalgoals.org/2016/06/4-Mission-Gender-Equality.pdf
https://pjp-eu.coe.int/en/web/youth-partnership/some-still-more-equal-than-others-or-equal-opportunities-for-all?inheritRedirect=true
https://pjp-eu.coe.int/en/web/youth-partnership/some-still-more-equal-than-others-or-equal-opportunities-for-all?inheritRedirect=true
http://ahtisaaripaiva.fi/wp-content/uploads/2016/11/ConflictResolutionSimulation.pdf
http://cncr.rutgers.edu/conflict-resolution-at-school-on-the-playground/
http://www.schooltools.info/conflict-resolution-resources
http://www.moocs4inclusion.org/index.php/catalogue


 
 

 
 
 
 

In general, people report that during their childhood and youth, they 

experienced serious family problems, whether from the affective point of view 

(separation of parents, lack of attention and affection, illness or death of a relative) or 

financial difficulties (temporary or permanent lack of money, resulting in deprivation of 

access to essential goods). The implications of these problems in their lives cause 

suffering and leave marks. However, the impact on the future life depends on many 

factors; some keep these young people in a situation of vulnerability, poverty and social 

exclusion, while others can overcome autonomously or, with the support of family 

members or professionals. 

Bibliography often shows that the use of theatre can become a very powerful tool of 

social inclusion for socially disadvantaged young people. The impact that theatre can 

have on disadvantaged people is usually related to improving the personal and social 

skills of an individual, such as self-esteem, self-confidence, cooperation, 

communication, creativity and teamwork. 

Research also shows that students who participate regularly in educational theatre and 

drama activities show some of the following skills or attitudes, relevant to the social 

inclusion and the prevention of the Early School Leaving of the participants: 

❖ Feel more confident in communication 

❖ Like going to school more 

❖ Enjoy school activities more 

❖ Are significantly more tolerant towards both minorities and foreigners 

❖ Are more active citizens  

❖ Are more empathic 

❖ Show more dedication towards their future and have more plans 

❖ … 

These results come from the project DICE (“Drama Improves Lisbon Key Competences 

in Education”) an international EU-supported project that performed a research study 

assessing the situation with almost five thousand young people aged 13-16 years old.  

This project as well as other EU funded projects such as “FOTEL” or “MEDART” value the 

importance of educational theatre and drama activities inside the school environment, 

in order to foster the social inclusion of the participants. All these projects prepared 

activity guides, collecting good practices of the partners in the consortium, mostly 

directed to teachers and practitioners, with the final objective that children and young 

people have access to theatre and drama activities during their regular education.  

People facing risk of social exclusion are encouraged and enabled to tell their stories, to 

express their hopes and dreams, to connect and communicate with the wider 



 
 

 
 
 
 

community, and to demonstrate their own individuality and value as a 

person in their own right. 

A combination of providing guidance methods determines the accessibility to available 

guidance services and other resources and covers a wide range of profiles and needs in 

addressing ESL and their families. 

❖ School-based guidance services vs. extra-curricular activities and externally based 

guidance services (local services, NGOs, private enterprises, ...) 

❖ Financial Education, which enables young people to acquire and develop knowledge 

and skills that are fundamental to future decisions about their personal finances, 

empowering them as consumers and specifically as consumers of financial products 

and services, to deal with the growing complexity of financial contexts and 

instruments, generating a multiplier effect of information and training with families; 

❖ Capacity Building for Social Investment to support the development of the 

organizational capacity and management skills of the teams involved in the 

implementation of projects of social innovation and entrepreneurship;8 

❖ Participating in gaming activities (school sports).  

 

 

The practice proposed uses the methodology of “The oppressed theatre”, developed during the 

seventies by A. Boal, in Brazil. This methodology, it stands out because it is a method that is 

intended to be inclusive, is used in many non-formal spaces and scenarios to foster social 

inclusion and transformation.  

Description of the exercise:  

1. The facilitator asks the participants to think about an issue that they feel is close to them, 
and that they feel able to illustrate. (Example: bullying). 

2. Once the issue has been chosen, a volunteer is requested to be the “sculptor” of the 
scene that should illustrate the chosen issue. 

3. The sculptor models the participants he/she considers necessary into different 
characters of a specific scene on the chosen issue, adjusting their poses and facial 
expressions and moving them around the space. The sculptor needs to make sure that 
the participants feel comfortable about his/her requests. 

 
8 http://www.socialinnovationacademy.eu/portugal-social-innovation/ 

ACTIVITY 1 – “IMAGE THEATHRE” 

 

 

STRATEGIES 

http://www.socialinnovationacademy.eu/portugal-social-innovation/


 
 

 
 
 
 

4. Once the sculptor has finished completing the picture, each of the 
characters “come to life”, one at the time and by the sculptor’s request they are asked 
to speak their thoughts out loud.  

5. After the characters have expressed their thoughts, the members of the group are 
encouraged to sculpt a solution to the situation represented. 

 

These steps can be repeated changing the figure of the sculptor and/or the represented issue or 

scene. 

6. For the final reflection, the facilitator can ask the different participants of the practice 
some of the following questions: 
❖ How did it felt to be sculpted to represent a character or emotion? 
❖ How did you feel about the final representation? Was it realistic? 
❖ Were the solutions portrayed realistic? 
❖ Did you learn anything on the chosen issue during the exercise? 

 

 

Plan expenses  
❖ To begin with, the teacher should come up with a discussion of consumption, 

inflation, and interest - issues that young people often hear about in adult-to-

average conversations; 

❖ Ask students if they earn any money by having them think about their expenses and 

plan them; 

❖ In groups, choose something that they would like to acquire and whose value is 

higher than the amount received by a class member (if young people do not receive 

an allowance, it is possible to propose other situations, such as suggesting that they 

think of a reasonable importance to be worked on during activities ); 

❖ Discussion around the solution to acquire what they would like by the amount set. 

Analysis of consumption 

❖ Spending at the supermarket is the highlight at this stage; 

❖ Students must be previously requested to receive a receipt from the family; 

❖ Next, students should analyze and distinguish what are staple and superfluous 

products. 

❖ After analysis and with the purchase receipt, young people must construct an Excel 

table in order to separate essential products from superfluous into columns; 

❖ Add up the total purchase amount and calculate the percentage spent for each group 

using the program formulas (the result should be exported to a pie chart). 

ACTIVITY 2 – “FINANCIAL EDUCATION” 

 

 



 
 

 
 
 
 

Tax study 

❖ The teacher should introduce the subject with the presentation of tax documents 

that determine the values of taxes; 

❖ Each group chooses three products from the basic basket and two products of 

personal interest to research what taxes and amounts are imposed on them; 

❖ Fill an Excel table with the total price of the item, the percentage of fees with the 

corresponding value and the cost of the product without taxes. 

Young Entrepreneurs 

❖ After studying about spending, taxes, budget and planning, the proposal is to 

undertake; 

❖ To introduce the topic, students should have sought to define the Entrepreneurship 

and share with colleagues; 

❖ Define a production limit (eg approximately 60 sweets); 

❖ Search prices and write down the values in a table and add the total expenditure of 

the necessary products; 

❖ Next, they must define the sales value per unit and thus calculate the profit as a 

percentage of what they can get.  

Source: https://novaescola.org.br/conteudo/2139/educacao-financeira 

 

❖ Provide an envelope per group that contain: 10/15 cards / papers where the names 

of the sports modalities identified by the participants will be placed. 

❖ On a sheet (Sheet 1) with a line that should be understood as a graduated scale, 

where one end is the "Suitable for the masculine" and the other the "Suitable for the 

feminine", the participants are asked to paste the cards / roles of each of the 

modalities in the space where they understand the most appropriate (masculine, 

suitable for both, feminine). 

❖ On another sheet (Sheet 2) with a two-column table is placed "I see / watch often" 

and in the other "I rarely see / watch", explaining that this watch / watch refers to 

what each one sees / television programs and major newspapers. Cards / papers are 

distributed with the sporting modalities. 

ACTIVITY 3 - GENDER AND SPORTS PRACTICES 

 

 

https://novaescola.org.br/conteudo/2139/educacao-financeira


 
 

 
 
 
 

❖ In a third sheet (Sheet 3) you can present a table with two columns, one 

with "Boys" and the other "Girls", to put the sports that they and they can practice 

in the zone / city where they live. Also are distributed cards / papers with the 

sporting modalities. Groups of 5 elements are formed, the first sheet can be given 

to 2 groups, the same can be proposed with sheet two, and only one group is left 

with sheet three. Once the groups have been formed, the cards / papers must be 

delivered with their worksheet and glue. It should be said that the information is all 

on the worksheets and that they should perform the task quickly - they will have 10 

' to do it. 

❖ After completion of the first task, it is reproduced under the scale used on the first 

sheet and placed with the help of the references 'appropriate to the male', 

'appropriate to the two' and 'suitable for women' arrangements as indication of 

groups that ran this worksheet. They are then marked with + and - the modalities 

that the groups that performed the task of sheet two indicate respectively as "I see 

/ watch often" (+) and "I rarely see / watch" (-). Finally, a circle is given of the 

modalities that the girls can practice in the area where they live, and with a triangle 

the modalities that the boys can have the opportunity to practice in the area where 

they live. 

❖ To conclude the activity, pictures of practitioners of each of the modalities, feminine 

and masculine, and some data on the number of practitioners, can be presented to 

reflect on gender inequality and the opportunities that can be created for sports 

practice and entities to wrap. 

Adapted from: 

https://www.cig.gov.pt/wpcontent/uploads/2018/07/73415_3Ciclo_Versao_Digital_Fi

nal_NOVA.pdf 

 

https://www.britishcouncil.jo/en/programmes/education/migrants-and-refugees-

education-toolkit-teachers 

“Join participants from across the world on a new free online course for teachers! 

Language for Resilience is the British Council's global portfolio of work in Education in 

Emergencies and highlights the opportunities inherent in language learning to foster 

resilience in individuals, communities and institutions. Hosted by Future Learn, this 

MOOC aims to provide teachers with an understanding of the patterns of migration and 

its impact on teaching and learning. Moving from theory to practice, it will equip 
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teachers with a range of approaches and methods to build inclusion, 

support and empathy into the classroom environment while promoting student 

performance.” 

https://www.britishcouncil.org/sites/default/files/language-for-resilience-report 

en.pdf?_ga=2.176664101.1000367038.1551624849-1684391638.1551624849 

“The report is offered as a contribution to the understanding of how language learning 

builds resilience, whether it is giving a voice to young people and adults; building social 

cohesion in host communities, or providing individuals with the skills, they need to 

access work, services, education and information. Adrian Chadwick OBE Regional 

Director, British Council, Middle East and North Africa The report shows that for children 

and young people attending schools or post-school education, and for educators in host 

communities handling influxes of refugee students, quality language learning improves 

attainment and attendance and builds safer and more inclusive classrooms. It also 

illustrates how creative approaches to language education can support the development 

of life skills and help meet psycho-social needs.” 

https://www.coe.int/en/web/portal/-/language-toolkit-for-volunteers-helping-

refugees?desktop=true 

“The Language Policy Unit, in the context of its programme “Linguistic integration of 

adult migrants” (LIAM), is undertaking the preparation of a language toolkit to guide and 

support volunteers who are not qualified language teachers but assist refugees in 

situations where regular language teaching is not possible.” 

http://about.au.reachout.com/wp-content/uploads/2017/07/Social-Inclusion-Toolkit-

2017_ReachOut-Australia.pdf 

The Social Inclusion Toolkit provides a checklist to ensure that when designing and 

developing our digital service we strive to be accessible to all young people and parents. 

https://www.coe.int/en/web/sport-migrant-integration-directory/projects 

Sport migrant integration platform of Council of Europe - Set of projects that promote 

sport as a form of inclusion. 

https://www.laxixateatre.org/fotel FOTEL Project (Forum Theatre against Early School 

Leaving), In Spanish, since the project website is not operative. The guide can be found 

in English. 

https://en.danilodolci.org/project/medart/ MEDART Project, “Using theatre to enhance 

respect and Social Inclusion” 

http://www.dramanetwork.eu/about_dice.html DICE: Drama Improves Lisbon Key 

Competences in Education 

 https://academic.oup.com/gerontologist/article/56/Suppl_3/256/2574307 

https://www.britishcouncil.org/sites/default/files/language-for-resilience-report%20en.pdf?_ga=2.176664101.1000367038.1551624849-1684391638.1551624849
https://www.britishcouncil.org/sites/default/files/language-for-resilience-report%20en.pdf?_ga=2.176664101.1000367038.1551624849-1684391638.1551624849
https://www.coe.int/en/web/portal/-/language-toolkit-for-volunteers-helping-refugees?desktop=true
https://www.coe.int/en/web/portal/-/language-toolkit-for-volunteers-helping-refugees?desktop=true
http://about.au.reachout.com/wp-content/uploads/2017/07/Social-Inclusion-Toolkit-2017_ReachOut-Australia.pdf
http://about.au.reachout.com/wp-content/uploads/2017/07/Social-Inclusion-Toolkit-2017_ReachOut-Australia.pdf
https://www.coe.int/en/web/sport-migrant-integration-directory/projects
https://www.laxixateatre.org/fotel
https://en.danilodolci.org/project/medart/
http://www.dramanetwork.eu/about_dice.html
https://academic.oup.com/gerontologist/article/56/Suppl_3/256/2574307


 
 

 
 
 
 

Using theatre to enhance respect and social inclusion in an age-friendly 

community 

https://www.salto-youth.net/tools/toolbox/tool/theatre-as-a-tool-for-social-change-

activities-for-leaders-and-facilitators.1933/ Theatre as a tool for Social Change | 

Activities for leaders and facilitators 

https://pjp-eu.coe.int/documents/1017981/10520386/T-Kit8-WEB.pdf/15ebf24a-

a6aa-762e-d185-5e8b776f5de0 T-KIT 8 | Social Inclusion 

 

 

 

 

 

 

Children and young people (Roma or newcomers) often face the same difficulties that cause 

stress and trauma, with the aggravation of having lived and witnessed situations of violence, 

insecurity and fear with lifelong impacts. 

“Displacement, trafficking, traumatic conditions in transit and resettlement, or living 

prolonged periods in a state of uncertainty about their fate, can impact negatively on mental 

health and well-being.” 

According to UNICEF “It is universally true that horrific experiences are so deeply disturbing, so 

overwhelming, that a child will try to suppress bad memories rather than confront them.” 

However, many trauma researchers believe that repression of memories and feelings are at 

the heart of trauma suffering in both short and long term. 

Time does not heal trauma. A child should have support and guidance of an empathetic and 

informed adult in order to express and overcome the suffering and confront bad memories. 

The very act of talking or writing about it or even acting out, traumatic events is a way for a 

child to begin healing and start on the road to recovery.  

Amrita Rathi cites a Harvard study that affirms, certain protective factors, such as positive 

relationships and a strong biological disposition, can help children, as well as adults, survive 

and thrive in the face of adversity (Centre on the Developing Child, 2015). 

5. MENTAL HEALTH ISSUES 

In what emotional state do migrants arrive in the host countries? 

 

https://www.salto-youth.net/tools/toolbox/tool/theatre-as-a-tool-for-social-change-activities-for-leaders-and-facilitators.1933/
https://www.salto-youth.net/tools/toolbox/tool/theatre-as-a-tool-for-social-change-activities-for-leaders-and-facilitators.1933/
https://pjp-eu.coe.int/documents/1017981/10520386/T-Kit8-WEB.pdf/15ebf24a-a6aa-762e-d185-5e8b776f5de0
https://pjp-eu.coe.int/documents/1017981/10520386/T-Kit8-WEB.pdf/15ebf24a-a6aa-762e-d185-5e8b776f5de0


 
 

 
 
 
 
It is increasingly evident that during an intense crisis an individual's vulnerability to 

future emotional disturbances significantly increases, as well as being particularly subject to the 

influence of fundamental persons in their personal sphere. The crisis can present itself in various 

ways being a student wanting to drop out of school before completing compulsory education or 

the legal age to do so. 

The social anxiety disorder is not just a cultural syndrome representing an extreme degree of 

the universal aspect of anxiety associated with social interaction in humans. It often begins in 

childhood and adolescence, socioeconomic status and financial dependence, lack of social 

support and cultural factors interfere with its expression.  

Coping strategies or styles thus play a key role in the physical and psychological well-

being of an individual when confronted with negative or stressful life events; 

❖ The educational and vocational guidance referred to by the European Commission / 

EACEA / Eurydice (2016, p.18) is a service which provides guidance to pupils: 

o Support for the development of their decisions and for managing their 

educational and/ or career choices; 

o Counseling can also include psychosocial work or counseling to help 

students, particularly those at risk of leaving early, as they progress through 

education and training. 

❖ The activity serves to identify common problems that may arise in the lives of 

children and adolescents and to think about them; 

❖ The animator begins by talking about the fact that we face every day with various 

problems, with different degrees of severity and complexity; 

❖ Then ask the students to mention possible problems that may arise in the daily life 

of the young people (what kind of problems do they usually have? They usually say 

that the fault of these problems belongs to someone, does all problems have a 

solution? the same problem differently?); 

❖ Then the group is invited to identify solutions to the different problems: (Ex: Two 

friends were angry and do not speak; A child suffers from acculturation stress due to 

his refugee/ migrant status; A student cannot understand the subject and will have 

a test the next day.); 

STRATEGIES 

ACTIVITY – ADDRESS AND SOLVE PROBLEMS AND CONFLICTS 

 

 



 
 

 
 
 
 

❖ The facilitator can ask the students to register at home various problems 

that arise and then introduce them to the class or draw them so that the group does 

not identify the author of the problem that can thus be treated anonymously. 

Source: Adaptation from an activity  runned by Dra. Cecília Pinto 

https://refugeehealthta.org/physical-mental-health/mental-health/ 

The more common mental health diagnoses associated with refugee populations 
include post-traumatic stress disorder (PTSD), major depression, generalized anxiety, 
panic attacks, adjustment disorder, and somatization. 

https://learn.nctsn.org/enrol/index.php?id=25 

The Child Welfare Trauma Training Toolkit course assists those in the field of child 
welfare who wish to learn more about child welfare and trauma. 

 

 

 

Undocumented children are a diverse group that often change between categories or 

statuses during the course of their childhood. For example, they may have submitted an 

application for international protection as a family, which was refused, or applied for an 

official family reunification scheme through a family member with regular status, but 

not qualified. As the child’s status is dependent on their parents’, they too become 

undocumented if the parent loses their residence or work permit. Children can be 

undocumented after having entered Europe irregularly and can even be born 

‘undocumented migrants’, although they have never moved anywhere, because their 

parents are undocumented. 

According PICUM although most states in the European Union guarantee the right to 

compulsory education there is a huge disparity between these legal entitlements and 

undocumented children’s ability to access education in practice. The same document 

refers countries, such as Spain and the UK and we join Portugal to this group, “that have 

an implicit legal right to education for undocumented children, referring to the right to 

education for all children”. 

Many schools and other educational institutions might refuse registration because they 

do not know about undocumented children’s rights, which are also generally complex 

6. UNDOCUMENTED CHILDREN 

 

What do you know about the refugee crisis in 2017? 
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and often change. Lack of awareness among undocumented families, as well 

as fears – and in some countries, real risk – that their school registration data might be 

shared with immigration authorities also prevent many families from enrolling their 

children, as sending their children to school would place them at risk of detention and 

deportation. 

Recommendations have been made to include migrants in the functioning of the hosting 

cities and to the benefits that this form of inclusion will have for the cities themselves. 

According to a report of the Oxford Programme for the Future of Cities, it is in the best 

interests of both migrants and the city to “put inclusive urban policies in place for basic 

services and socioeconomic inclusion”. Furthermore, “cities that strengthen their 

economic, political and cultural positioning within the global system should draw on the 

potential opportunities presented by migrant populations living in their communities.9 

 

❖ Schools can also provide many opportunities for social mobility, social support, and 

connection with a confidante—someone with whom the child can share their 

feelings and difficulties (Shoshani & Slone, 2013). This can be a significant figure from 

the educational staff or even another migrant peer with whom the adolescent has 

something in common. In school, migrant adolescents can also benefit from 

befriending a native peer, someone who might encourage the adolescent’s 

acculturation, while providing him with a sense of belonging in his new environment. 

 

 
 

❖ Imagine if your country became a war zone. Imagine having to leave your home, your 

friends and most of your family.  

❖ Imagine leaving behind your pets and most of your belongings.  

❖ Imagine no longer knowing where your next meal will come from or when you will, 

if ever, find safety.  

❖ Imagine being forced to go somewhere without knowing whether you will arrive, 

without knowing whether you and your family will be welcome, without knowing 

whether you will be able to survive. 

 
9 www.futureofcities.ox.ac.uk/research/globalmigration- and-the-right-to-the-cities-of-the-future/). 

ACTIVITY – “CHILDREN ON THE MOVE” 
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http://www.futureofcities.ox.ac.uk/research/globalmigration-


 
 

 
 
 
 

❖ Imagine living in a place with a different language or no facilities to bring 

you comfort.  

❖ In smaller groups spend the next 10-15 minutes imagining what life might be like for 

a refugee or migrant.  

❖ Group Work: Divide participants into smaller groups. Give each group a photograph 

and the selection of questions. Tell them to take turns answering the questions 

based on the picture and story of the person they were given. Find the questions 

and photos below. 

❖ Ask participants to feed back their discussion to the larger group. 

Source:http://cdn.worldslargestlesson.globalgoals.org/2016/07/Children-on-themove 

.pdf 

https://www.iom.int/not-just-numbers-educational-toolkit-about-migration-and-

asylum-europe 

"Not Just Numbers" is a toolkit about migration and asylum in the European 

Union produced by the International Organization for Migration (IOM) and the United 

Nations High Commissioner for Refugees (UNHCR). The toolkit has been designed to 

help teachers and other educators engage young people in informed discussion on this 

important subject. It is suitable for teaching young people between the ages of 12 and 

18 and is available in 24 EU Member States in 20 languages. (…) The toolkit provides 

young people with the opportunity to understand that behind each anonymous statistic 

related to migration and asylum there is a human face and a personal story. In doing so 

it also addresses issues related to discrimination and xenophobia.” 

https://picum.org/learning-together-what-we-can-do-to-facilitate-access-to-

education-for-undocumented-children/   

Learning together: what we can do to facilitate access to education for undocumented 

children 

https://openmigration.org/en/our-mission/ 

Open Migration is ultimately a project, which aims to give data, competences and 

knowledge in order to inform and raise awareness on migrants and migrations’ issues. 

https://www.unhcr.org/teaching-about-refugees.html 

“In this UNHCR Teachers’ Toolkit you can find free-of-charge and adaptable UNHCR 

teaching materials on refugees, asylum, migration and statelessness, and a section 

dedicated to professional development and guidance for primary and secondary school 

teachers on including refugee children in their classes.” 
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The model of competences for democratic culture that was unanimously approved by 

European ministers of education at their standing conference in Brussels in April 2016.  

IMPACT ON YOUNG PEOPLE 

Values

•Human dignity and human 
rights

•Cultural diversity

•Democracy, justice, 
fairness, equality and the 
rule of the law 

Attitudes

•Openness to cultural 
otherness

•Respect

•Civic-mindedness

•Responsability

•Self-efficacy

•Tolerance

Skills

•Autonomous learning skills

•Critical thinking skills

•Skills of listening and 
observing

•Empathy

•Comunication skills

•Conflict resolution

Knowledge and critical 
understanding

•Of the self

•Language and 
comunication

•Politic, laws, human rights, 
sustainability



 
 

 
 
 
 

 

At the beginning of the 50s, the International and European community, with the 

purpose of resettling millions of Europeans displaced by the Second World War, started 

adopting a series of legal instruments to ensure a more concise and harmonious 

protection and control of migratory fluxes. Today, the number of people leaving their 

country of origin has only increased and migration has assumed different forms and 

moved by different causes. Consequently, differentiated groups of forced migrants are 

subjected to an intricate web of international, regional and domestic legal instruments. 

The current excerpt will provide a comprehensive summary of the available legal 

instruments for migrants (often characterized as economic migrants) and asylum 

seekers (those seeking refugee status) at both the International and European level.10 

Attention will be given to the rights and protections available to minors identified as 

undocumented migrants or asylum seekers. Minors are provided of additional 

protections due to their more vulnerable position, these rights can, in turn, extend the 

benefits and protections available to parents and legal guardians. 

Given the longstanding historical background, some of the currently used legal 

instruments have been untouched for the past 60 plus years, such as the 1951 

Convention Relating to the Status of Refugees (hereinafter ‘the Refugee Convention’). 

Many authors have argued that the current developments of refugee law are not 

properly covered by the 1951 Convention and that a stronger legislative reform is 

needed. Although this excerpt is not going to cover this debated issue, it is important to 

bear in mind that all the available EU instruments for refugee protection are heavily 

influenced and derived by the standards provided in the 1951 Refugee Convention. 

International organizations have for long time worked to strengthen common 

approaches to migration – increasingly in the context of development – in cooperation 

with sovereign states and regional organizations. Their mandates, however, are 

weakened by the limited enforcement authority they possess. At the international level, 

the UN is the organization providing the more extensive list of rights-related 

 
10 The list of instruments provided in this summary is not exhaustive and based on the specific 
circumstances of the case, there might be more specific and special legal regimes applicable. 

INTERNATIONAL AND EUROPEAN LEGISLATIVE FRAMEWORK FOR MIGRANTS 

AND ASYLUM SEEKERS 

 

THE INTERNATIONAL LEGAL AND INSTITUTIONAL FRAMEWORK 

 



 
 

 
 
 
 

instruments. Children and families have access to several international 

agreements aimed at the protection of fundamental rights. 

The 1951 Refugee Convention and the United Nations High Commissioner for Refugees 

(UNHCR): 

Ratified by 145 State parties, the Refugee Convention defines the term ‘refugee’ and 
outlines the rights of the displaced, as well as the legal obligations of States to protect 
them. The core principle is non-refoulement, which asserts that a refugee should not be 
returned to a country where they face serious threats to their life or freedom. This is 
now considered a rule of customary international law. It also set the legal foundation 
for the UNHCR whose main activities include: protecting stateless and displaced persons 
by ensuring respect for their human rights in States of residence; emergency response 
in the form of non-food aid items; assistance in the form of water, sanitation, healthcare, 
and provision of necessities such as clothing, blankets and household goods; 
arrangement of transportation for returnees; and integration and reintegration 
programmes for income generation, restoration of infrastructure and education. 

International Covenant on Civil and Political Rights (ICCPR) and International Covenant 

on Economic, Social and Cultural Rights (ICESCR): 

These two International Covenants have been widely ratified, and they provide an 
exhaustive list of the fundamental human rights States have agreed to protect, preserve 
and guarantee. Both systems provide for an individual complaint mechanism before the 
Human Rights Committee and they apply equally to migrants and refugees.  

The United Nations Convention on the Rights of the Child:  

The Convention has 54 articles that cover all aspects of a child’s life and set out the civil, 
political, economic, social and cultural rights that all children everywhere are entitled 
to. It also explains how adults and governments must work together to make sure all 
children can enjoy all their rights. Article 22 grants particular rights to refugee children.  

Convention on the Elimination of All Forms of Discrimination against Women 

(CEDAW):  

In November 2014, the CEDAW Committee issued General Recommendation No.32 

(CEDAW/C/GC/32) on the gender-related dimensions of refugee status, asylum, 

nationality and statelessness of women. The recommendations focus on the obligations 

of states to prevent gender discrimination and the duty of states to exercise ‘due 

diligence’ to address and investigate discriminatory practices. 

During the period of 2011–2014 the European Union (EU) reformed the Common 

European Asylum System (CEAS) that was initiated in 1999.  The EU was prompted to do 

so by a number of factors, such as an increased influx of migrants arriving at the borders; 

THE EUROPEAN LEGAL AND INSTITUTIONAL FRAMEWORK 

 



 
 

 
 
 
 

harsh conditions in reception facilities in some EU countries; a lack of 

uniform standards for assessing asylum applications; and vague rules contained in the 

Dublin Regulation as to which EU Member is responsible for handling asylum 

applications. In addition to the CEAS instruments, individuals present in the territory of 

European states have access to other instruments guaranteeing the protection of their 

fundamental rights, the European Convention of Human Rights (ECHR) provides for such 

protections. It is important to notice that while CEAS is funded on the distinction 

between (undocumented) migrants and asylum seekers and it applies only to the latest, 

the ECHR rights apply to all individuals under the jurisdiction of one of the State parties 

with no distinction between nationals, migrants and asylum seekers. Under EU law, only 

asylum seekers can avail of the non-refoulment protection; undocumented migrants 

who do not qualify as refugees can be returned to their country of origin (their 

fundamental rights are however still protected under the Charter of Fundamental Rights 

of the European Union which mirrors the ECHR rights into EU law). 

Common European Asylum System (CEAS):  

CEAS is composed of several directives and regulations. It guarantees a set of common 

standards and requires stronger cooperation by EU Members to ensure that asylum 

seekers are treated fairly and equally wherever they apply: 

❖ The 2013 Dublin III Regulation: It establishes the criteria and mechanisms for 

determining the Member State responsible for examining an application for 

international protection. Article 8 for instance states: Where the applicant is an 

unaccompanied minor, the responsible Member State is that where a family 

member or a sibling is legally present, provided it is in the best interests of the minor. 

Article 9 to 11 provides other criteria for family and minors relocations. 

❖ The 2011 Qualification Directive (recast): It aims at standardizing the conditions for 

granting international protection to refugees or persons eligible for subsidiary 

protection and the content of the protection granted. 

❖ The 2013 Asylum Procedures Directive (recast): It regulates the entire procedure 

for the submission of an application for asylum, in particular how to apply for 

asylum; how it will be analysed; what aid can the applicant benefit from; how to 

bring an action against a decision and whether that remedy allows the person to 

remain in the territory; which can be done in the event of the absence of the 

applicant or how to handle the asylum applications submitted several times. 

❖ The 2013 Reception Conditions Directive (recast): seeks to ensure adequate 

reception conditions for asylum seekers as they await the outcome of the 



 
 

 
 
 
 

examination of their application. It aims to ensure the applicants' access 

to housing, food, healthcare and employment, as well as medical and psychological 

care. 

 

European Convention on Human Rights (ECHR): 

The ECHR much like the ICCPR, provides an exhaustive list of fundamental human rights. 

Its strong enforcement mechanism (guaranteed by the European Court of Human 

Rights), allows for individual complaints directly against the State parties. Its 

jurisprudence has been proved to be protective of the rights of migrants and asylum 

seekers likewise. Additionally, Article 3 on the prohibition of torture and inhuman and 

degrading treatment has a non-refoulment element attached to it. In fact, a State can 

be held responsible for returning a person that faces a real risk of torture or inhuman or 

degrading treatment or punishment in the returned State. 

The present summary has shown the wide array of available documents for individuals 

qualifying as migrants or asylum seekers. Despite the EU offers a comprehensive and 

defined legal framework, recent immigration policies and practices have seen a 

tendency in reinforcing border controls and making safe and regularized passage into 

Europe harder than it was before. As consequence of these new policies, the risk of 

being subjected to basic human rights violations has become more frequent and 

possible; it is for this reason that it is essential to inform all the individuals and 

communities concerned on the available legal means to obtain justice, assistance and 

relief.  
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http://www.youthpolicy.org/wpcontent/uploads/library/2012_Compass_Human_Righ

ts_Educational_Manual_Eng.pdf  

http://www.eycb.coe.int/compasito/pdf/Compasito%20EN.pdf  

 

http://publications.iom.int/system/files/pdf/global_migration_indicators_2018.pdf 

“IOM is committed to the principle that humane and orderly migration benefits migrants 

and society. As an intergovernmental organization, IOM acts with its partners in the 

international community to assist in meeting the operational challenges of migration; 

advance understanding of migration issues; encourage social and economic 

development through migration; and uphold the human dignity and well-being of 

migrants. The designations employed and the presentation of material throughout the 

book do not imply the expression of any opinion whatsoever on the part of IOM 

concerning the legal status of any country, territory, city or area, or of its authorities, or 

concerning its frontiers or boundaries.” 

 

http://www.sirius-migrationeducation.org/wp-content/uploads/2018/11/Agenda-and-

Recommendations-for-Migrant-Education.pdf 

“Education remains a critical element of government policy in the twenty-first century. 

A society with strong educational outcomes will realize people’s full potential and give 

them a better chance for economic and social development. Strong education systems 

allow societies to become equitable and meritocratic at the same time, facilitating both 

social mobility and social inclusion. Education empowers people to participate fully in 

the community and strengthens democracies.” 

 

https://urbact.eu/sites/default/files/media/discussion_note_on_educational_services.

pdf 

“The fourth workshop in our transnational learning and exchange programme will focus 

on the theme of “Education Services for migrants and refugees”. This will take place in 

Oldenburg from 12-15 September 2017. This note is intended to stimulate some 

discussion within the ULG with a view to prepare the delegates who will take part in the 

fourth transnational workshop and also most importantly to provoke discussion and 

reflection regarding the Integrated Action Plan (IAP) that each ULG will be producing as 

key outcome of the Arrival Cities project. The IAP is of course an ongoing and iterative 

ADITIONAL RESOURCES 
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piece of work but it is important that each ULG explores and discusses each 

sub theme of the transnational programme with a clear objective of identifying how and 

in what way(s) the theme is going to be reflected in their IAP.” 

https://www.ecml.at/Thematicareas/Migranteducationandemployment/CouncilofEur

operesources/tabid/4166/language/en-GB/Default.aspx 

“Today Europe is home to millions of first, second and third generation migrants as well 

as ethnic minority communities. The ECML has a number of publications and on-going 

projects dedicated to language education for migrants both at school and in the 

workplace, as well as advice and guidance for decision-makers and employers on how 

to benefit from this diversity.” 

https://rm.coe.int/extracts-of-council-of-europe-recommendations-and-resolutions-

for-lang/16807beb54 

“The Council of Europe has elaborated standard setting instruments and 

recommendations which set out the principles governing actions in the migration field. 

These are complemented by language policy guidelines and reference tools developed 

to support their effective implementation in member states in an inclusive approach 

based on shared values and principles. The Language Policy Programme has developed 

a range of resources as concrete support for member states. Issues related to 

integration and education of children and adolescents from a migrant background can 

be particularly found on the “Platform of resources and references for plurilingual and 

intercultural education” (www.coe.int/lang-platform). This document contains a 

compilation of texts from Council of Europe conventions, recommendations, resolutions 

and reports.” 

https://eur-lex.europa.eu/summary/glossary/community_legal_instruments.html 

http://www.unesco.org/shs/migration/glossary 

http://www.unesco.org/new/en/social-and-human-sciences/themes/international-

migration/glossary/ 

 

 

TOOLS KITS 

 

GLOSSARIES 

 

https://www.ecml.at/Thematicareas/Migranteducationandemployment/CouncilofEuroperesources/tabid/4166/language/en-GB/Default.aspx
https://www.ecml.at/Thematicareas/Migranteducationandemployment/CouncilofEuroperesources/tabid/4166/language/en-GB/Default.aspx
https://rm.coe.int/extracts-of-council-of-europe-recommendations-and-resolutions-for-lang/16807beb54
https://rm.coe.int/extracts-of-council-of-europe-recommendations-and-resolutions-for-lang/16807beb54
https://eur-lex.europa.eu/summary/glossary/community_legal_instruments.html
http://www.unesco.org/shs/migration/glossary
http://www.unesco.org/new/en/social-and-human-sciences/themes/international-migration/glossary/
http://www.unesco.org/new/en/social-and-human-sciences/themes/international-migration/glossary/


 
 

 
 
 
 

http://www.un.org/en/ 

https://www.unescogym.org/ 

https://www.unicef.org/about-unicef 

https://www.unhcr.org/about-us.html 

https://ec.europa.eu/immigration/ 

https://ec.europa.eu/home-affairs/index_en 

https://ec.europa.eu/home-affairs/what-we-do/policies/international-

affairs/international-organisations_en 

http://www.terredeshommes.org/ 

http://sirius-migrationeducation.org 

https://www.icmpd.org/home/ 

http://iamamigrant.org/ 

http://www.ijvs.org/index.php 

http://missingchildreneurope.eu/missingchildren 

http://www.unesco.org/new/en/social-and-human-sciences/themes/international-

migration/ 

http://www.sirius-migrationeducation.org/news/a-clear-agenda-for-migrant-

education-in-europe/  

https://www.youtube.com/watch?time_continue=133&v=8-mJLwvnon4 

http://www.oecd.org/migration/ 

https://www.savethechildren.org/us/about-us/why-save-the-children 

http://www.movingpeoplechangingplaces.org/resources/for-teachers.html  

https://www.ourmigrationstory.org.uk/information-for-teachers.html  

https://www.teachingenglish.org.uk/article/opencities-%E2%80%93-lesson-2-why-do-

people-migrate  

https://journeynorth.org/tm/educators_index.html  

https://www.geography.org.uk/teaching-about-migration-online-cpd 
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