
CREATING A CULTURE OF INCLUSION – TRAINING 

WORKSHOP
FOR WORKING IN THE SCHOOL SETTING  WITH YOUNG PEOPLE WHO ARE REFUGEES, MIGRANTS AND NEWCOMERS



LEARNING OBJECTIVES

 Define Cultural Competence

 Understand the Importance of 

Cultural Inclusion

 Develop a model with strategies 

for Engaging different Cultures

 Analyse and evaluate strategies



CULTURE

CULTURE IS A SET OF SHARED 

LEARNED BEHAVIOURS

 These behaviours are transmitted from one generation to promote 

individual and group adaptation (socialisation)

 Language – verbal/non-verbal

 Ranking based on age and gender

 Family/kin relationships through marriage descendent relationships 

and couples/groups bringing up children

 Sexuality is often regulated by a sexual division of labour

 Aesthetics and Rituals (ideas of beauty, tastes, art and group rituals

 Morality and ethics

 Power and Hierarchy 

CULTURE HAS UNIVERSAL PARTS



ITEM 1: CULTURAL COMPETENCE AND REFUGEES, MIGRANTS AND 

NEWCOMERS

 FORM GROUPS OF FOUR

 Discuss Your Understanding of Cultural Competence 

and its importance to your work

 DEFINITION OF CULTURAL COMPETENCE

 Awareness of the culture and identity work

 Knowledge of the young person’s background and 

how it may impact on their experiences and 

resettlement

 The skills and attitudes a teacher/other professional 

requires to communicate with and respond 

sensitively to the young person’s needs and own 

view of the environment 



CULTURAL COMPETENCE IS NOT

 Stereotyping people on the grounds of their race, 

their ethnicity or religion or politics

 Thinking the same way of working is ok – because it 

worked with one person

 Over emphasising the significance and importance of 

culture in order to excuse or rationalise certain 

behaviours and actions that could harm the young 

person or the teacher/related professional

 Failing to acknowledge and understand our own 

culture whilst understanding the young person’s



WHY WE NEED TO BE CULTURALLY COMPETENT

IT’S THE LAW

 To ensure we comply with European laws on human 

rights and anti discrimination in school and in the 

workplace

 We need to be culturally competent to meet the needs 

of a global workplace our employers increasingly 

demand this skill/attribute

 As managers and leaders we are expected to set an 

example

IT’S ABOUT DOING THE RIGHT THING

 Effective interpersonal communication is 

underpinned by an exchange of known social and 

cultural signals or cues

 If we are not equipped to interact effectively with 

people from different cultures this can lead to 

reactions that are not helpful or perhaps even 

harmful

 Cultural competence engenders openness and 

respect for the uniqueness of every person



RAISING CULTURAL AWARENESS

 How to assess

 Research

 Assessments

 Group discussions

 Role play



THINGS TO THINK ABOUT

 Refugees/migrants and newcomers are often minorities in their 
own country and may not identify with the dominant culture of 
their country of origin

 Refugees/Migrants are often reacting to trauma

 Trauma is by its nature interpersonal and accordingly 
concerned with culture and identity

 Without cultural competency we could exacerbate the young 
person’s situation

 Being culturally competent helps us to avoid reducing the 
refugee/migrant experience of a young person to the trauma 
they experience reducing ideations of victimhood and being the 
other

 Cultural competence helps us to contribute to building 
resilience in young people 

INTERNAL

• Positive 

Outlook

• Good self-

esteem

• Sense of 

Identity

• Feeling safe

EXTERNAL

• Family Support

• School Support

• Happy

• Friends

• Sense of place

• Resources

• Safe environment 

Impact of 
Traumatic 

Experiences

Normal Life 
Cycle

Resettlement

Challenges

attitudes (Individual Family and 

Community)

- Biological      - Experimental

- Psychological

- Cultural

- Educational 



GROUP ACTIVITY : UNCERTAINTY AND FEAR

 HAVE YOU EVER?

 Lived Overseas (not in the European Union)

 Been to a place that made you feel out of place or 

uncomfortable

 Had to wait for or faced issues in trying to get health 

care services

 Had to pay a bribe

 Felt uncertain about your future because of someone 

or something else

 Not being able to work because of certain 

circumstances that you were not in control of

 Felt you didn’t have a choice

 Felt threatened by others

 Feared for your own life

 DISCUSS SOME OF THE IMPACTS THAT 

THESE EXPERIENCES HAD ON YOU



EVIDENCE OF CULTURAL INCLUSION IN OUR SOCIETY

 Existing Evidence

 Case Studies

 Other Organisations

 Peer Groups

Young 
Person

School

Families

Church

Community

Voluntary 
organisation

Local 
Authorities

Considerations



DEVELOPING STRATEGIES FOR  A WORKING MODEL

 Group Activity

 Discuss in groups strategies needed to ensure you 

can meet the needs of migrants and refugees you are 

working with

 Present your strategy plan to other groups

 Evaluate other groups strategies

 Feedback discuss and amend to develop overall 

strategy



POINTS TO CONSIDER

 Different learning styles

 Think outside the box

 Be innovative

 Positive Attitudes

 Motivate 

 Remove Barriers

 Inclusion

 Language skills

 Acceptance

 Resistance for others

 Goals

 Peer Learning

 Empowerment

 Understanding the added values

 Celebration of Diversity



ATTITUDES AND SKILLS FOR CULTURALLY 

COMPETENT COMMUNICATION

OPENNESS AND 
WILLINGNESS TO 

LEARN

ACCEPTING THAT 
THERE ARE OTHER 

VIEWS OF THE 
WORLDS

RESPECT FOR THE 
HUMANITY OF 
THE PERSON

HUMILITY
UNCONDITIONAL 
POSITIVE REGARD



EFFECTIVE COMMUNICATION

 Communicating effectively and in a culturally competent 
manner is an ongoing process requiring the ability]to 
respond appropriately to the needs of people whose 
culture may be different the dominant norms of a 
society and or our own

 How and what you communicate to a young person of 
refugee background will impact upon how they trust or 
mistrust you

 Using Interpreters is not always an option but 
communicating with unconditional positive regard whilst 
addressing potentially sensitive issues is an important 
aspect of cross-cultural communication

 Practice self-responsibility through awareness and self-
care, support and supervision

Communicating 
safety, control and 

trust

•Ensure the 
environment is safe 
and welcoming

•Establish rapport

•Have a 
conversation not an 
interrogation

•Be positive when 
working with the 
young person and 
highlight 
opportunity and 
understand their 
aspirations

Ask

•Open-ended 
questions

•Give time for the 
young person to 
put their views and 
opinions across

•Explain what is 
possible and the 
limits to resources

• If there is anything 
that could be done 
or done better to 
help the young 
person to settle in

Inform

•The young person 
of their rights and 
their responsibilities

•Explain 
Confidentiality its 
limits and Privacy

•Manage risk 
appropriately

•Keep Safeguarding 
of the young person 
paramount

Respect

•Be patient and 
willing to convey 
information in 
different ways to 
ensure the young 
person understands

•Be understanding 
and respectful of 
the young person’s 
culture and identity 
including an 
acknowledgement 
of the positive 
aspects of such

•Understand and 
respect your own 
professional 
boundaries



REFLECTING ON SKILLS AND ATTITUDES FOR

WORKING WITH YOUNG PEOPLE WHO ARE REFUGEES, MIGRANTS AND 

NEWCOMERS

 Am I checking in with my feelings and attitudes 

before I work with the young person who is a 

refugee or migrant?

 How am I articulating safety, control and trust in my 

verbal and non-verbal communication with the young 

person?

 How am I conveying unconditional positive regard 

towards the young person

 How am I establishing and maintaining professional 

boundaries when working with young people from 

refugee/migrant backgrounds?

 Am I confident that my school or agency has 

appropriate support and professional self-care 

strategies in place?

 What am I doing to ensure my own self-care in my 

workplace?

 Are there areas for improvement?

 Have I raised these with the appropriate person?



BEST PRACTICE EXAMPLES

 St Joseph’s

 Unesco

 InTeMis

 Supporting Teachers

 Transformative pedagogy

PLEASE ADD YOUR OWN EXAMPLES

St Josephs Northern Ireland.docx
Escolas_Unesco_Manual.pdf
InTeMis.pdf
Supporting Teachers with mobile technology.pdf
Transformative pedagogy.pdf


  
 

 

P
ag

e1
 

  

1.  Module Plan Information    Facilitator’s Notes 

Course: Creating a Culture of inclusion for 

young people 

Name:   

Grade Level: N/A Date:                        Time: 

Topic:  Creating a process were young people 

who are migrant, refugees and newcomers are 

fully integrated into schools to prevent early 

school leaving. 

Length of Module: 1 day  

 

2.  Aims and objectives  

Following this module participants will have 

• An improved understanding of the: 

o Definition of Cultural Competence 

o The importance of Cultural Inclusion 

o The need to develop a model with strategies for engaging different cultures 

o Be able to analyse and evaluate strategies 

 

• Explored the local situation (partner country/Region or City level) 

 

 

 

3.  Methods 

Effective training begins well before a trainer/Facilitator delivers an individual training session 

and continues after that training session is complete. Training is a process comprised of five 

related stages or activities:  

a) Assessment 

b) Motivation 

c) Design 

d) Delivery, 
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e) Evaluation 

 

The materials used in providing training can influence learners’ engagement in training 

activities and retention of the content shared. 

• Group Exercises 

• Facilitated Discussion 

• Case Studies/Role Play 

• Internet Research 

• Self-Reflection  

• Module Evaluation/participatory appraisal 

       

 

 

4. Assessment (collect data) / Evaluation (interpret data)  

 

The Creating a Culture of inclusion for Young People Training is being delivered and 

tested concurrently. The final training ‘product’ will be refined from the results and feedback 

from those participating as learners. Accordingly, it is important that participant 

feedback/appraisal on what worked? What didn’t work and equally importantly, what do we 

need to do to improve the learner experience when we deliver this in our partner countries? 

 

Methods such as using a smart phone to record all or part of a task/activity. Written or 

video recorded feedback from participants following each task/activity. 

 

Process evaluation provides insight on how well the steps leading to training were 

performed and how well training was delivered; looking back at the process by which 

training was developed and delivered will enable the LEI partnership to consider what could 

have been done to improve the training 

 

 



  
 

 

P
ag

e3
 

 

5.  Learning Context 

A.  The Learners 

(i) What prior experiences, knowledge and skills do the learners bring with them to this 

learning experience? 

The learners are active participants in the LEI Erasmus+ project; they understand the project 

goals (Intellectual Outputs) and they are involved in a process of participatory appraisal 

which will result in a tested LEI Training Programe: 

• Italy 

• Germany 

• Spain 

• Portugal 

• United Kingdom 

 

 

As part of the process the participants will complete a self-assessment against competencies 

 

• Knowledge 

• Skills 

• Attitude 

 

This will assist in determining the relevant characteristics of the learners:  

 

• Current skill levels, knowledge, and abilities  

• Preferred modes of training 

• Learning styles 

• Culture 

• Language 
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(ii) Ensuring the needs of all learners are met 

 

The Training will be delivered in the national language; Accordingly, the facilitator must 

ensure that the training is delivered in a manner which ensures that those learners who are 

not native speakers are supported to participate fully in the tasks and activities.  This 

requires the facilitator to ensure that the pace of delivery and method of instruction meets 

the needs of all learners.   

 

 

 

B.  Learning Environment 

The environment in which the learners who participate in teaching, community work etc,  

where they gain their experience, can influence the impact of the training. Determining 

various environmental factors that may affect training can help in anticipating these 

influences and addressing those that may have negative effects.  The Facilitator should 

ensure: 

• That Mobile Phones/tablets and laptops do not interfere with the flow of learning; 

o Participants should be asked to switch their phones to silent and only check 

these at break times 

o Tablets and laptops can be useful but only for the purposes of internet 

research and again, the facilitator should ask that these are switched off during 

the sessions where they are not required. 

Other environmental issues such as: 

• Temperature of room 

• Noise level/interruptions 

• Lighting 

• AV/technological capabilities 

• Room setup 

• Number of training participants 

Should be considered with a view to setting the best possible learning environment. 
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C.  Resources/Materials 

 

The resources and materials required for this module are: 

• Flip Chart Stand/paper 

• Sticky notes in  

• Black Markers one for each person 

• Paper and Pens 

• Internet Access1 

• Screen/TV for on-line video playback  

• Tablets with Siri 
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TRAINING SCHEDULE 

TIME TOPIC MATERIALS/METHOD 

 

 

9.00  

 

Workshop Registration Coffee/Networking 

 

9.30 Warm up exercise “The Web of Connection” Ball of string – list of questions 

see Appendix 1 

10,00 INTRODUCTION CULTURAL COMPETENCE 

 

• Defining Cultural Competence 

• Importance of Cultural Competence when working 

with young people of refugee/migrant background 

 

11.15  COFFEE BREAK  

11.30 RAISING CULTURAL AWARENESS 

 

• How to assess 

• Things to think about 

• Uncertainty and fear 

 

 

 

12.30 LUNCH  

1.30 

 

EVIDENCE OF CULTURAL INCLUSION IN OUR 

SOCIETY 

 

• Considerations 

 

Group activity 

Click considerations on slide for 

extra resources 

(slides 11-16) 

2.30 Coffee Break  

2.45 DEVELOP STRATEGIES FOR A WORKING MODEL 

 

• Points to consider 

• Attitudes and skills  

• Effective communication 

 

Group activity 

 

Points to consider during group 

activity 

Feedback, discuss and amend 

to develop overall strategy 

4.00 Reflections of skills and attitudes for those working with 

young people who are refugees, migrants and newcomers 

 

• Best practice examples 

 

Group discussion 

4.30 Q&A and participant feedback 

 

 

5.00 Close  
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Participant Evaluation/Feedback  

 

The Facilitator will emphasise that open and honest feedback is required to ensure that the 

training session is properly evaluated: 

The Facilitator will ask for feedback on: 

• The length of the session – too long too short or ok? 

• The pace of the session – too fast, too slow or ok? 

• The content of the session – interesting, useful or not relevant? 

• Methods used – interesting, motivating or uninteresting demotivating? 

• Facilitation of the session – excellent, good satisfactory or needs work 

• Any High Points of the session 

• Any Low Points of the session 

• Any Learning achieved 

• How can future sessions of this workshop be improved? 

 

 

 

 

 

 

 

 

 

 



WEB OF CONNECTION GAME 
 

Participants build a yarn or string web, explore its dynamic properties, 
then watch it collapse. Insights about community and 
interconnectedness are revealed in the discussion that follows the 
activity.  

MATERIALS NEEDED: 

A large ball of yarn or string 

INSTRUCTIONS: 

 

1. Have the group stand in a circle. 

 

2. Give each participant a situation card. 

 

3. Make a loop in the end of the yarn or string and hold it. 

 

4. Toss the ball of yarn to someone across the circle (it will unwind as 
it goes). 

 

5. Have that person loop the yarn around a finger, then toss the ball 
to someone else in the circle. 

 

Each person in turn should catch the ball of yarn, loop it around a finger, 
and then toss it to someone else. As the ball unwinds, it creates a web 
of interconnection. It’s okay for people to get the ball more than once. 

Continue until everyone has gotten the ball at least once and the web is 
nicely filled in (or you run out of yarn, whichever comes first). 

Once the web-building has ended, play with the web a bit. Have people 
move it up and down. You could even drop an inflated balloon, Nerf ball, 
or beach ball onto the web and bounce it around. Experiment with what 
happens if one person pulls strongly on the yarn he or she holds. 



Next invite someone to let go of the yarn. Watch what happens to the 
web. 

Then have someone across the circle from the first person let go of the 
yarn. 

One by one, have random people around the circle let go of the yarn. 

The web will gradually lose shape, form, connection, and life. When the 
web is lying on the floor, ask everyone to sit down and discuss what has 
occurred. 

 DISCUSSION/REFLECTION QUESTIONS 

 

When the web was created, and we were playing with it, in what ways 
was it like the dynamic community of humanity? 

 What happened to the web when the first person let go of the yarn? The 
next person? How is that like what happens when people are excluded 
from a community? 

As more and more people dropped the yarn, what happened to the web? 
How did this affect its usefulness (or playfulness)?  

What lesson for supporting young people who are of refugee 
background within the school community could you draw from this 
exercise? 

Adapted from http://www.manyvoices.org/blog/resource/web-of-

connection-game/  

 

The question cards are simple 

The question is what is the first thing that comes into your head when 

you think of……? 

Some examples below 

Bias 

 

Culture 

http://www.manyvoices.org/blog/resource/web-of-connection-game/
http://www.manyvoices.org/blog/resource/web-of-connection-game/


Ageism 

 

Cultural competence 

 

Cultural Group 

 

Culturally inappropriate 

 

Culture 

 

Racism  

 

Disability 

Discrimination  

 

Ethnicity 

 

Refugee  

 

Gender 

Stereotyping 



Language 

 

Minority 

 

Multicultural 

 

National origin 

 

Prejudice 

 

Hate crime 

 

Values 

 

Sexism  

 

Dominant Group or culture 

 

Anger 

 

Trauma 



Diversity 

 

Compassion 

 

Value Judgement 

 

 

Institutional Racism  

 

 

 

 


